CHAPTER 8 – CRITERIA FOR STATUTORY ASSESSMENT

INTRODUCTION

Most children/young people with additional needs will have those needs met from within the resources of their educational setting.  These resources relate to both those identified as part of a setting's budget, and extra resources such as support services' advice and the delegated SIS budget.

For a very few children/young people, a Statutory Assessment of Special Educational Needs (SEN), under the 1996 Education Act, leading possibly to a Statement of Special Educational Needs, may be necessary.  The need for this assessment should be rare, due to the early identification of need and early use of resources.

In order for settings to request a Statutory Assessment, the following key questions will have been asked:

1. Are the needs of the child/young person severe and complex?

The complex nature of needs will be explained further under the following categories:
· cognition and learning - including specific learning difficulties/dyslexia (literacy);

· emotional, behavioural and social;

· sensory/physical and/or medical;

· communication and interaction;

· early years.

However, it must be recognised that many pupils' needs do not neatly fall into one category and reference to more than one area may be required.

It is only those children/young people with the most severe and complex needs who will require a Statement.  The severity and complexity of need by itself will not lead to a Statutory Assessment without a process of intervention over time.  This will be the case for most situations other than sudden onset, such as a road traffic accident or illness.

2. What are the barriers to learning?

The model on page 8.2 demonstrates areas which may include potential barriers to learning. 

Conditions for learning should be addressed before any individual needs are investigated.  The key questions to be asked under each of the headings (Conditions for Learning, Individual Needs, Individual Programmes) are shown on pages 8.5-8.24,  in terms of a whole school response and individual category areas.
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The number of boxes indicates that there may be more than one area of need or interventions required.  The arrows are multi-directional to indicate the fluidity of the process.

Within this document there is a whole-school response audit/self-assessment guide for generic additional needs along with individual flowcharts (one for each of the four distinct areas of need) which outline the elements of identifying barriers to learning.

3. What extra support has already been tried and for how long?

The process elements of assessment are at the core of the Statutory Assessment.  For all areas of need there is a clear structure, over time, that should be followed.  For instance, in a school setting, it is expected that SIS (or comparable funding streams) would have been utilised for at least 12 months (or two terms for behaviour).  Support services should be involved at School Action Plus/Early Years Action Plus.  Educational psychologist involvement for a least one IEP, or its equivalent, and its review will normally be required.

4. Have the views of the young person and parents/carers been taken into account?

The extent of the involvement of the child/young person will be dependent upon their age and level of maturity.

At all stages, parents/carers should be encouraged to be partners in supporting the child/young person to learn. 

Parents/carers must always be consulted before a request for Statutory Assessment is made.


If a child/young person cannot verbally express their views, this does not mean that their views are unimportant.  These views may be gained by other means, such as the choice of activity they make.
5. Have cultural and religious factors been taken into account?

The ways in which young people relate to adults and school is dependent upon many factors, including their culture and religious beliefs.  These must be taken into account when assessing if a child/young person should be considered for a Statutory Assessment.  

No Statutory Assessment should be requested solely because English is an additional language.

6. Has the efficient education of other children been considered?

The Code of Practice on SEN makes it clear that the main considerations for commencing a Statutory Assessment of SEN are individual needs, how they are being met, and if adequate progress is being made.

However, later in the process the question of the efficient education of other pupils may arise in relation to the consideration of a placement in mainstream education.  Statutory Guidance (Inclusive Schooling DfES 0774/2001) defines 'other children'.  It does not mean those that the pupil occasionally comes into contact with.  In a primary school, it usually means a class or literacy/numeracy group and, in a secondary school, the classes that the pupil is educated in and their form group (occasionally the whole year group).

The Statutory Guidance states that the 'efficient education' term must not be abused and will be monitored by Ofsted in regard to following parental wishes for a mainstream education.

Within the Statutory Guidance, examples of 'reasonable steps' are given which must be followed to try to ensure that the efficient education of others is not affected:

· an individual/differentiated curriculum;

· specialised ICT access;

· peer support;

· arrangements for a key member of staff to be involved wherever required;

· staff briefings on how to avoid triggers for temper outbursts;

· contingency plans for time out;

· positive handling plans;

· monitoring of the use of the language of instruction;

· flexible teaching groups;
· tapping into student interests;
· staff training on de-escalation;
· distraction free classroom space;
· individual workstations.

It will be assumed that if the process criteria on the following pages are followed then reasonable steps will have been taken.
What educational progress is being made at the current time?
In order to track educational progress, ongoing monitoring and evaluation of learning should be made.  If a young person is making adequate progress a Statement of SEN should not be required.

Within the Code, adequate progress can be defined as that which:

· closes the attainment gap, or prevents the gap growing;

· is similar to the progress of peers from the same baseline (but less than the majority of peers);

· matches, or betters, previous progress;

· ensures access to a full curriculum;

· demonstrates improvements in self-help, social or personal skills;

· demonstrates improvements in behaviour.

The word 'adequate' is dependent upon a young person's general skills, attitude towards learning, self-esteem and the environment within which they are educated.

7. What difference will a Statutory Assessment of SEN make?

Those children/young people who are making adequate progress, with extra support from within a setting, should not require a Statutory Assessment under the 1996 Education Act.  If a Statutory Assessment will make no difference to pupil performance and/or provision, then there is little point in carrying it out.  An assessment of SEN should only be for those young people whose additional needs cannot be met by either the setting or central LA support services.



AUDITS

The following audits are tools to help you carry out a self-assessment and further improve conditions for learning.  If you already have audits that are similar, the enclosed are not meant to replace these.  Although the audits cover most areas, some questions may need to be adapted to school circumstances and some questions may need prioritising within the individual needs areas.  You will not be asked to submit these as part of an application for Statutory Assessment but if work on conditions for learning is not clear from an application you may be asked to provide further information in this area.

A Whole-School Response - Additional Needs

	
	Comments

	Curriculum delivery

	1. Curriculum planning and evaluation ensures that the needs of all pupils are addressed with regard to content and mode of delivery.
	

	2. There are assessment procedures in place which emphasise the early identification of difficulties and highlight individual abilities.
	

	3. The school uses assessment procedures, which are culturally fair and take into account other possible barriers to learning at all stages, as recommended in the guidance of the Code of Practice for the identification and assessment of SEN.
	

	4. Delegated SEN resources are fully and creatively used to support and improve pupil performance.


	

	5. Wave 3, or similar strategies, are utilised to enable targeted learning approaches.


	

	6. Thinking skills are used where appropriate.


	

	7. The curriculum is accessible for all pupils.


	

	Classroom environment
	

	5. The school has a resource bank of materials, including ICT, which are suitable for pupils with additional needs and which is accessible to all staff, pupils and parents.
	

	6. All teachers and support staff use suitable resources including structured programmes, flexible teaching approaches and appropriate ICT to enhance their work with pupils with additional needs.
	



	
	Comments

	7. The school has established inter-agency links to co-ordinate action between school staff and other agencies e.g. health staff, therapists, Wigan Education Support Services, Educational Psychological Service.
	

	8. There is a regular review of the access audit, taking into account the Special Educational Needs and Disability Act, in providing for both pupil and adult carer needs.
	

	School/setting/class policies
	

	9. The school’s governors and senior managers have discussed the needs of pupils with additional needs across the whole curriculum.
	

	10. The needs of all pupils, including those with additional needs, are an integral part of whole school policies.
	

	11. The school translates policy into practice through its development plans.

  
	

	12. It is school policy that teaching pupils with additional needs is seen as the responsibility of all teachers and an audit of the class/subject teacher’s response to additional needs is obtained.
	

	13. Senior managers ensure that all staff have a clear understanding of the school’s processes for involvement of outside agencies, eg Link Teacher, Speech and Language Service, Educational Psychology Service, Behaviour Support, etc.
	

	Teacher expectations
	

	14. The school staff are aware of the implications for pupils’ self-esteem and confidence and employ strategies to promote positive attitudes to additional needs amongst pupils, parents, teachers and governors.
	

	Involvement of young people and carers
	

	15. There are clear procedures in place for responding to parental concerns promptly and constructively.

  
	

	16. Parents/pupils are encouraged to take an active role in their child's/their own learning.

  
	

	17. The school actively seeks out pupils’ views regarding their learning environment and needs within it and takes action accordingly.
	



	
	Comments

	Staff awareness
	

	18. All adults working in the school are given regular access to training opportunities, which will broaden and update their knowledge and understanding of additional needs and their impact on learning and life-chances.
	

	Staff collaboration
	

	19. A ‘responsible person’ is identified who ensures that staff and governors are made aware of the importance of identifying and providing for all pupils with additional needs.
	

	20. The school provides guidelines for staff and support for pupils with dyslexia, ensuring continuity of approach throughout the school. These guidelines also apply to new members of staff and supply staff.
	

	21. Where a school has access to a specialist teacher, that teacher is given opportunities to provide advice and guidance to colleagues on appropriate strategies to support pupils with additional needs.
	

	IEPs/IBPs (or their equivalent)
	

	22. IEPs, or their equivalent, are relevant, followed and reviewed.

  
	

	23. There are assessment procedures in place which emphasise the early identification of difficulties and highlight individual abilities.
	

	24. Progress has been monitored over time.

  
	

	25. The IEP, or its equivalent, takes account of where the young person learns best.

   
	

	26. The school uses assessment procedures, which are culture fair and take account of other possible barriers to learning at all stages as recommended in the guidance of the Code of Practice for the identification and assessment of SEN.
	

	26. The IEP, or its equivalent, takes into account any health/medical factors.

   
	

	27. The implications of any diagnosed conditions have been taken into account.

   
	

	Monitoring and feedback
	

	28. All pupils, including those with additional needs, are given prompt, constructive feedback on their performance and deskwork is actively monitored.
	



	
	Comments

	External advice
	

	29. The setting makes appropriate provision for all young people, including those receiving specialist support.


	

	30. Senior managers ensure that all staff have a clear understanding of the school’s processes for involvement of outside agencies, eg Link Teacher, Speech and Language Service, Education Psychology Service, Behaviour Support, Sensory Support.
	




	Cognition and Learning/Specific Learning Difficulties/Dyslexia

                                                                                                                         (LITERACY)




Conditions for Learning
	Having addressed all conditions for learning, is the young person making adequate progress?

	Curriculum delivery.
	Classroom environment.
	School/setting/class policies.





Individual Needs

	Having addressed any individual need factors which may impact on the young person's cognition and learning, is adequate progress being made?

	Teacher expectations.
	Involvement of young people and carers.
	Teacher awareness.
	Staff collaboration.



Individualised Programmes

	Having implemented interventions recommended by outside agencies, is the young person making adequate progress?

	External advice.
	IEPs (or their equivalent).
	Monitoring and feedback.






Teacher's Response to Cognition and Learning/Specific Learning Difficulties/

Dyslexia (Literacy)

	
	Comments

	CONDITIONS FOR LEARNING
	

	Curriculum delivery
	

	1. When delivering instruction, how do I include demonstration, prompts and opportunities for practice?
	

	2. In what ways do my teaching approaches increase pupils’ independence by differentiating the presentation, pace and outcome of the curriculum to take into account pupils' specific needs where they exist?
	

	3. In what ways do I allow pupils with specific needs sufficient time for tasks/practice?


	

	4. In what ways do I provide opportunities for pupils with specific needs to work independently?


	

	5. In what ways does ongoing assessment of learning inform teaching and learning objectives?


	

	6. In what ways do I differentiate homework in response to pupils’ specific needs, and use oral opportunities and alternatives where possible and appropriate?
	

	Classroom environment
	

	7. In what ways are my classroom procedures and rules clear, explicit and displayed in an appropriate manner for all pupils?
	

	8. When using the blackboard/whiteboard, in what ways do I consider the requirements of pupils with specific needs?
	

	9. In what ways have I created an ethos in my classroom in which all pupils, including those with specific needs, know that they are valued as learners?
	

	10. In what ways do I provide opportunities for pupils with specific needs to work collaboratively in mixed ability groups?


	

	11. In what ways do I regularly review the support I give to pupils with specific needs?


	



	
	Comments

	Classroom environment (continued)
	

	12. In what ways do I take advantage of the specialist resources available in school for teaching dyslexic pupils?


	

	13. In what ways do I consider my classroom to be dyslexia friendly?


	

	14. How have I taken into account any social or emotional factors?


	

	School/setting/class policies
	

	15. Is my practice consistent with the school/LA policies for dyslexia and SEN?


	

	INDIVIDUAL NEEDS
	

	Involvement of young people and carers
	

	16. In what way do I continually seek the views of pupils and parents and involve them in the development of all programmes?

  
	

	Teacher expectations
	

	17. Are my expectations of pupils’ performance high but realistic?

  
	

	Teacher awareness
	

	18. In what way does learning vary across a variety of settings?


	

	19. Does the young person have any medical needs that affect learning, eg, hearing/vision?


	

	20. In what way have I created an ethos in my classroom in which all pupils including those with specific needs know that they are valued as learners?
	

	21. Am I aware of all pupils with specific needs in my class/sets?

  
	

	22. Am I aware of all pupils' strengths and abilities, and do they know I am?

   
	

	23. Do I need to develop my knowledge and understanding of issues relating to specific needs?


	

	24. In Key Stages 1 and 2, I use Wave 3 approaches appropriately.


	







                                                                                     8.11
	
	Comments

	Teacher awareness (continued)
	

	25. When working with children with challenging behaviour, or those who are quiet and withdrawn, how do I consider their specific needs to be a contributory factor?
	

	Staff collaboration
	

	26. Do I consult other staff when pupils are not making the progress I would expect?

  
	

	INDIVIDUALISED PROGRAMMES
	

	External advice
	

	27. Have I sought external advice and implemented recommendations?

  
	

	IEPs (or their equivalent)
	

	28. Do I have a copy of all IEPs, or their equivalent?

  
	

	29. Do I regularly review the support I give to pupils with specific needs?

  
	

	30. In what way does ongoing assessment of learning inform teaching and learning objectives.

  
	

	Monitoring and feedback
	

	31. In what way do I give pupils with specific needs prompt, constructive feedback on their performance and actively monitor deskwork?
	

	32. Do I regularly review the support I give to pupils with specific needs?


	




	Emotional/Behavioural and Social Difficulties




Conditions for Learning
	Having addressed all conditions for learning, which may impact on emotional, behavioural and social difficulties, is the young person making adequate progress?

	School/setting/class policies.
	Setting/ethos and classroom environment.
	Effective use of rewards and negative consequences.
	Use of resources.



Individual Needs

	Having addressed any individual need factors which may impact on the young person's emotional, behavioural and social difficulties, is adequate progress being made?

	Involvement of young people and carers.
	Effective recording of behaviour.


	Assessment of learning needs.
	Assessment of the impact of all factors.



Individualised Programmes

	Having implemented interventions recommended by outside agencies, is the young person making adequate progress?

	Trial of specific interventions.
	Recording of behaviour.
	Monitoring of effects of interventions, via IBPs/PSPs.
	Advice of support services.




Teacher's Response to Emotional, Behavioural and Social Difficulties 

	
	Comments

	CONDITIONS FOR LEARNING

	School/setting/class policies

	1. In what way does the setting have a succinct, explicit code of conduct known by all?


	

	Setting ethos and classroom environment
	

	2. In what way is the atmosphere within the setting a positive one, encouraging success?


	

	Effective use of rewards and negative consequences
	

	3. In what ways are pupils reinforced positively for behaving appropriately?


	

	4. In what ways are negative consequences applied fairly, consistently and appropriately?


	

	5. Do positive consequences outweigh negative ones by at least a ratio of 3:1?


	

	INDIVIDUAL NEEDS
	

	Use of resources
	

	6. In what ways has the school utilised the SEN element of the devolved school budget or SIS funding to implement specific interventions as suggested within the SIS funding EBSD Guidelines?
	

	Involvement of young people and carers
	

	7. In what way has the young person's views been sought and acted upon?


	

	8. What evidence is there to show that parental involvement has been sought and encouraged?


	

	9. In what way has there been collaborative working with parents/carers/relevant outside agencies at an early stage, eg BST/EPS, in planning any interventions including Pastoral Support Plan (PSP)/IBP?
	

	Effective recording of behaviour
	

	10. In what ways have the child's responses to Action and Action Plus interventions been monitored through systematic measurement, and have these interventions failed to significantly modify the behaviour?
	



	
	Comments

	Effective recording of behaviour (continued)

	11. In what way has the history, frequency, duration, persistence, abnormality and severity of the child's behaviour been recorded in order to make informed judgements regarding the degree of difficulty?


	

	12. Are there concerns across a significant number of teachers and are these recorded?  Does behaviour vary according to the setting and are successful settings built upon?
	

	Assessment of learning needs
	

	13. In what ways have appropriate support services been involved in  assessing any underlying learning difficulties, or other disabilities/medical conditions, which may be affecting the pupil's access to the curriculum?
	

	Assessment of the impact of all factors
	

	14. What are the effects of the social, emotional, behavioural and/or mental health difficulties on the child's educational progress, or the progress of other children and are they specifically described?
	

	INDIVIDUALISED PROGRAMMES
	

	Trial of specific interventions
	

	15. In what way has the EP been involved in, at least, the most recent PSP/IBP and its review?


	

	Recording of behaviour
	

	16. How have descriptions of behaviour been documented, including the context and conditions in which they occur, eg in which subjects is success most frequently achieved?

There are indications of the context and conditions within which the pupil displays positive and appropriate behaviour (including out-of-school contexts).
	

	Monitoring of the effects of intervention via IBPs/PSPs
	

	17. How have the effects of the intervention been recorded and measured, taking account of the children's strengths as well as their needs?
	

	18. Are the difficulties long-standing, existing usually at least six months or two terms, and have been supported through SIS/additional resources?
	

	19. In what way does the IBP/PSP submitted with the application indicate that the advice from BST/EPS has been incorporated, implemented and evaluated, and that ongoing support is still required?
	



	
	Comments

	Monitoring of the effects of intervention via IBPs/PSPs (continued)
	

	20. What is the evidence to show that the  BSP/PSP is implemented by all staff?  


	

	21. If self-esteem/social factors are issues, in what way does the IBP/IEP, or its equivalent, address these?


	

	Advice of support services
	

	22. In what way has the school used within-school facilities, eg counselling, LSU, mentoring, and to what extent have these been successful?  
	




	Sensory/Physical and/or Medical Difficulties




Conditions for Learning
	Having addressed all conditions for learning, which may impact upon the young person's sensory/physical and/or medical difficulties, is adequate progress being made?  

	Curriculum delivery.
	Classroom environment.
	School/setting/class policies.





Individual Needs

	Having addressed any individual need factors which may impact upon the young person's sensory/physical and/or medical difficulties, is adequate progress being made?

	Health and safety.
	Involvement of young people and carers.
	Emotional support.
	Personal care arrangements.



Individualised Programmes

	Having implemented interventions recommended by outside agencies, is the young person making adequate progress?

	Specialist advice.
	IEPs (or their equivalent).
	External agency support.






Teacher's Response to Sensory/Physical and/or Medical Difficulties 
	
	Comments

	CONDITIONS FOR LEARNING
	

	Curriculum delivery
	

	1. When delivering instruction, do I include demonstration, prompts and opportunities for practice?
	

	2. In what ways do my teaching approaches increase pupils’ independence by differentiating the presentation, pace and outcome of the curriculum to take account of pupils' additional needs?
	

	3. In what way do I allow pupils with additional needs sufficient time for tasks/practice?

   
	

	4. In what way do I provide opportunities for pupils with additional needs to work independently?

   
	

	5. In what way does ongoing assessment of learning inform teaching and learning objectives?

  
	

	6. In what ways do I differentiate homework in response to pupils’ additional needs, and use oral opportunities and alternatives where possible and appropriate?
	

	Classroom environment
	

	7. In what ways is the physical setting appropriate, with regard to:

· specialist lighting, following specialist advice?

· blinds on windows?

· appropriate flooring?

· soundfield systems?

· appropriate furniture?
	

	8. How has advice been sought and acted upon regarding appropriate seating position:

· in front of class?

· in regard to lighting?
	

	School/setting/class policies
	

	9. In what way is an awareness around individual disability issues demonstrated?

· Disability awareness

· Inclusive atmosphere
	



	
	Comments

	School/setting/class policies (continued)
	

	10. In what way is there an awareness around Health and Safety issues?

· Risk assessment linked to access issues, eg policy/room to store equipment and move around the setting safely

· Policy on school trips meet the SENDA 

· Individual packages to access trips

· Movement around the setting, eg the use of ICT/  
CDT in laboratories and whilst doing PE
	

	11. In what ways has the school/setting been made as accessible as possible?

· Adaptations as required, eg white lines on steps

· Mobility training has been sought, where 
appropriate
	

	12. What personal care arrangements are in place?

· Medical

· Toileting
	

	13. In what ways are pupils' emotional needs met?

· Peer support systems

· Disability awareness training for staff

· Anti-bullying policies
	

	INDIVIDUAL NEEDS
	

	Involvement of young people and carers
	

	14. In what way is there collaborative working with parents?


	

	15. In what ways are pupils involved in developing their own programmes?


	

	Personal Care Programmes / Health and Safety
	

	16. Have all Health and Safety issues been addressed?


	

	17. If needed, has a personal care plan been sought?

	

	Emotional Support
	

	18. Have emotional issues, eg self-esteem / confidence been considered and addressed?

	



	
	Comments

	INDIVIDUALISED PROGRAMMES

	Specialist / external advice

	19. Has advice been sought from support agencies?

· Eg, Speech and Language Therapist/ Occupational Therapist/Physiotherapist/School Doctor/ Educational Psychologist/Learning Support Team/Behaviour Support Team/English as an Additional Language Team/Traveller Service/ Education Welfare Officer/Sensory Support Service/Connexions/Child Support Service/Child Adolescent and Mental Health Service/Other.  
	

	20. 
Have recommendations been implemented?

	

	IEPs (or their equivalent)
	

	21. Are materials presented in an appropriate way?

· Good contrast of print (on displays/signs/text)

· Clear and appropriately sized print, eg Arial 12 

· Sub-titled videos

· Assistive listening devices

· Visual clues around the school

· Adaptations to fire alarms (eg visual)
	

	22. Is specialist equipment made available where appropriate, eg magnifying glasses/hearing aids/ laptops?
	

	23. Do we have a differentiated curriculum?

· All the school is aware of needs

· Key person in the school

· Trained TAs

· Awareness raising of individual issues
	

	24. Is the IEP, or its equivalent, appropriate/known by all staff and regularly reviewed?


	

	25. Are exam/test concessions sought and applied?


	

	26. Are emotional needs addressed through access to counselling?  This, at times, could be for those young people with sudden sensory loss.
	

	27. If self-esteem is an issue, has this been addressed?


	

	28. How has the effect of the primary need, or other areas, been addressed?


	

	29. In what way has learning across a variety of settings been investigated?


	


   8.20

	Communication and Interaction Difficulties




Conditions for Learning
	Having addressed all conditions for learning, which may impact upon the young person's communication and interaction, is adequate progress being made?  

	In what way does the organisation of your classroom facilitate good teaching and learning with regard to communication and interaction?


	What approaches are employed in your classroom environment to support the learning of young people who may experience language and interaction difficulties?
	How many social and cultural factors influence the young person's communication and interaction?



Individual Needs

	Having addressed any individual need factors which may impact upon the young person's communication and interaction, is adequate progress being made?

	Are there any health issues which may affect the child?
	Does the child have a recognised condition which may affect their speech and language development?
	In what way do the young person's speech and language difficulties impact on their access to a broad and balanced curriculum?
	What interactions have you employed to facilitate the young person's communication and interaction skills?



Individualised Programmes

	Having implemented interventions, is the young person making adequate progress?



	Has advice been sought from outside agencies?
	If so, how has this advice been implemented?
	How has this implementation been resourced?
	In what ways has the advice and its implementation led to a better understanding of the young person's needs?




 Teacher's Response to Communication and Interaction Difficulties 

	
	Comments

	CONDITIONS FOR LEARNING

	1. In what way does the organisation of the classroom environment facilitate good teaching and learning with regard to communication and interaction?

· Groupings

· Opportunities for paired and small group work

· Placement (where the young person sits)

· Background noise, auditory environment

· Lighting

· Position in relation to teacher

· Use of display

· Labelling

· Position of equipment

· Excessive visual stimuli

· Behaviour management

· Opportunities to develop imaginative play, 
abstract through and flexible thinking

· Other 
	

	2. What approaches are employed in the classroom environment to support the learning of young persons who may experience language and interaction difficulties?

· Supportive communication strategies - eg visual 
support/multi-sensory techniques

· Consideration of pace

· Check for comprehension

· individualised instructions

· Minimal speech approach (Potter & Whittaker 
2001)

· Sympathetic peer support

· Disabilities within the home

· Other
	

	3. How may social and cultural factors influence the young person's communication and interaction?

· Position in family

· Support from extended family

· Employment

· Ethnic background

· First language models

· EAL

· Are the young person's basic needs being met?

· Attendance pattern and punctuality

· Parental liaison

· Other 
	



	
	Comments

	INDIVIDUAL NEEDS

	4. How does the young person perform across a variety of settings?


	

	5. Are there any health issues that may affect the young person?

· Hearing or other sensory impairment

· Hospital admissions

· Sickness record

· Other
	

	6. Does the young person have a recognised condition, which may affect their speech and language development?

· Eg, development delay/sensory impairment
	

	7. In what way does the young person's speech and language difficulties impact on their access to a broad and balanced curriculum?

· Ability to follow instructions, isolation, peer 
relationships

· Effect on self-esteem
	

	8. What interventions have you employed to facilitate the young person's language and communication skills?

· Eg, environmental/additional 
support/buddying/range of groupings

Refer to:

- Supporting Children with Speech and Language 

  Problems (David Fulton)

- Speaking, Listening and Learning (PNS)

- Curriculum Guidance for the Foundation Stage
	

	9. In what way does the young person's speech and language difficulty impact on learning and social and emotional development?

· Anxiety issues

· Friendship groupings

· Behavioural issues, sanctions

· Other 
	

	INDIVIDUALISED PROGRAMMES
	

	10. Has advice been sought from support agencies?

· Eg, Speech and Language Therapist/Physiotherapist/Occupational Therapist/School Doctor/ Educational Psychologist/Learning Support Team/Behaviour Support Team/English as an Additional Language Team/Traveller Service/ Education Welfare Officer/Sensory Support Service/Connexions/Child Support Service/Child Adolescent and Mental Health Service/Other
	



	                                                                                                         Comments

	INDIVIDUALISED PROGRAMMES (continued)
	

	11. How has this advice been implemented?

· Programmes

· Opportunities

· Attendance at clinic

· Alternative classroom strategies

· Additional support

· Other
	

	12. How has this implementation been resourced?

· SIS funding for at least 12 months

· SEN budget

· Outside agencies

· Other
	

	13. In what ways has the advice and its implementation led to a better understanding of the child's needs?

· Eg, follow instructions/isolation/peer 
relationships
	




COGNITION AND LEARNING

For the process element of assessment please refer to pages 8.9-8.12.

A General Overview

Cognition refers to the thinking skills and thought processes that a young person has acquired through their prior experience.

Learning needs are on a continuum and can vary across subjects and situations.  However, the categories below can be useful in discussing broad need.

Mild and Moderate Learning Difficulties

Pupils with general difficulties experience significant problems across the majority of the curriculum. Their general level of development and academic attainment is significantly below that of their peers. They may also experience difficulties with speech and language, have poor social skills and may show signs of emotional and behavioural difficulties.

Severe or Profound Learning Difficulties

Pupils with severe, profound or multiple learning difficulties are often identified before they reach statutory school age.  Evidence of their difficulties will already exist, as child health and social service teams will probably already know them.

Children/young people who demonstrate features of moderate, severe or profound learning difficulties require specific programmes to aid progress in cognition and learning.

Specific Learning Difficulties/Dyslexia (Literacy)

Specific learning difficulties represent a barrier to learning and achievement and are regarded as a special educational need.  Some LAs have chosen to use the term 'dyslexia' rather than specific learning difficulties.  Historically, the two terms are not synonymous but adopting the working definition, as outlined below, allows the use of either term.  Wigan LA has adopted the British Psychological Society Report (BPS 1999) working definition of dyslexia.  This states that:

'Dyslexia is evident when accurate or fluent word reading and/or spelling develops very incompletely or with great difficulty.  This focuses on literacy learning at the word level and implies that the problem is severe and persistent despite appropriate learning opportunities.  

It provides the basis for a staged process of assessment through teaching.'

Difficulties with literacy can lie along a continuum ranging from mild to severe.

There is no evidence to suggest that specific learning difficulties have a different presentation or causation in children who are at different levels of cognitive ability.

Pupils experiencing mild and moderate specific learning difficulties should have their needs identified and met within the resources normally available to schools - having taken advice from LA personnel - whilst those pupils with severe or complex specific learning difficulties may need additional or different provision within a mainstream school.


Only a small minority of those pupils experiencing specific learning difficulties will have problems of sufficient severity to meet LA criteria for receiving a Statement of SEN.
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