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Summary report of visits to a sample of Wigan Schools to monitor arrangements for Newly Qualified Teacher (NQT) Induction  2007-2008

This report follows a series of Local Authority visits to fourteen schools and colleges to monitor the statutory induction processes that are in place for Newly Qualified Teachers (NQTs).  The visits consisted of interviews with induction co-ordinators, subject mentors and NQTs. Lesson observations were carried out as part of the process and scrutiny of NQT files and lesson planning was also undertaken.

Overall Strengths of the Induction Process

· Where induction was at its best, induction co-ordinators set high expectations of planning, reflection, teaching and learning, professional conduct and development.

· Effective induction was characterised by clear and consistent procedures that were understood by subject mentors and NQTs.  The expectations in terms of paperwork, such as lesson planning and use of the Career Entry Profile, were made explicit.  These procedures were monitored by the induction co-ordinators on a regular basis and guidance was given to subject mentors and NQTs about the process. 

· Many schools provided a programme of in house training for NQTs.  The teachers were encouraged to keep records of this in their professional file and were asked to reflect on this training.  
· Some schools provided clear guidance to NQTs about what activities they were to undertake during the additional 10% professional development time that all NQTs are entitled to.  The best practice observed was when schools then asked the NQTs to reflect on how valuable these activities had been to their professional development. 

· Regular lesson observations were in place in all schools. In some schools, lessons were observed by a range of staff such as the mentor, a member of the senior leadership team and the SENCO. Lesson feedback was given both verbally and in written form. Targets were set from these observations and reviewed on a regular basis.  

· Formal and informal time was given to support NQTs by their mentors. Where this worked at its best, the formal meetings were timetabled on a weekly basis and NQTs valued this guaranteed time.  In one school NQTs were provided with an induction co-ordinator, a subject mentor and a Learning Champion to provide a framework of support across the school. 

· Schools were in the main using the documents and templates provided in the support materials for NQTs and mentors that are published by the Local Authority. 
· Best practice was observed where schools  were using the revised core standards to enable NQTs to reflect and set targets for their development. 

Overall Strengths of Teaching

· Shared learning objectives were clearly explained and reflected upon throughout the lesson.

· The best lessons had a range of activities which ensured that students remained engaged. Activities were well matched to learning outcomes.
· Planning was thorough with the flexibility to adapt teaching to respond to pupils needs. Timed deadlines were used effectively to ensure that pace was brisk. 
· Use of the interactive whiteboards was impressive and very effective as a visual aid. Interactive and engaging resources were used on these whiteboards such as drag and drop exercises, games, videos and sorting exercises.  

· Behaviour management was at its best where a quiet command of the class and consistent application of the school discipline policy and reward system was in place.  Student role models were used to encourage good behaviour. 

· In the best lessons students were engaged from the beginning of the lessons with a variety of starter activities observed. 

· There was effective use of indirect and direct questioning to assess pupil knowledge and to ensure all pupils took part in the lesson. 

· Very positive relationships were observed between pupils and teachers with excellent use of praise and encouragement. The learning environment in many lessons encouraged pupils to have confidence and pride in their work. 

· When a lesson was theoretical, the best teachers linked the theory to practical examples that the pupils could relate to.

· Many NQTs had a detailed knowledge of the curriculum and encouraged pupils to use subject specific terms and key words and were able to respond effectively to pupil questions. 

· Able and talented pupils were identified and differentiated work was provided. 

· Teaching Assistants were effectively deployed to improve learning and aid teaching.  

· It was encouraging to note many NQTs are using peer assessment techniques in their lessons. 

Areas for Development 

· Career Entry Profiles are not always used effectively or as frequently as they should be. Targets should be set and reviewed on a half termly basis. Some NQTs were given targets that were actually activities e.g. to mark books. These targets were not effective in developing the NQT as a professional. 

· One or two schools do not provide formal time for mentors to meet their NQTs. There should be a timetabled session on a weekly basis.  Mentors in these schools are doing their best to provide effective support with little time on their side. The role of mentor cannot be slotted into a very demanding timetable. 
· Feedback from some lesson observations was often too descriptive. More links need to be made to the learning that is taking place and the impact of teaching on learning. 

· Some schools need to provide more guidance and structure for NQTs to reflect on their practice and their CPD. 

· Some secondary schools do not give clear guidelines of what is expected of an NQT in terms of lesson planning, developing teaching files or the Career Entry Profile. There is often inconsistency across departments.  

· In some schools NQTs are unclear about the use of their additional 10% development time. They need to have this time clearly marked on their timetables and guidance needs to be given to them about ways in which they should spend this time.  

· Some secondary schools are not giving adequate training to their subject mentors so they are unclear as to their role.  The Local Authority will address this issue next term by providing a range of training sessions for secondary subject mentors.  
Suggestions for the structure of an NQT teaching file

An NQT Teaching File should aid the process of organisation, recording of assessments, lesson planning, lesson observation, target setting, self-reflection and records of CPD opportunities.  This file can then be developed, throughout the NQTs career, into their personal professional portfolio.  The file can be used with future interviews, for performance management issues and progression through the profession.

Suggested structure:-

· NQTs timetable

· Lesson Plans

· NQT lesson observations, feedback and self reflection

· Schemes of work

· Lessons observed by the NQT

· Class information/data/SEN etc

· Records or certificates of CPD sessions (NQT directed time may also be included here)

· Timetable of NQT induction/support programme in school

Suggestions for the use of the Career Entry and Development Profile (CEDP)
The purposes of the Profile are to help teachers make constructive connections between initial teacher training, induction and the later stages of their development as a teacher, to guide the processes of reflection and collaborative discussion, and to focus their reflection on their achievements and goals. 

It supports the national statutory induction arrangements that are compulsory for all NQTs.  The Requirements for initial teacher training state that ITT providers must ensure that trainee teachers receive and are supported in completing their CEDP.
· Transition Point 1 will be completed at the end of the ITT programme; 

· Transition Point 2 is at the beginning of induction; 
· Transition Point 3 is towards the end of induction.
Together with the  mentor, NQTs will plan their  induction support programme, which will include discussing early priorities for professional development. This is part of the statutory arrangements for the induction of newly qualified teachers (NQTs).

NQTs  will be able to draw on existing evidence, for example:

· the notes  made at transition point 1, and the evidence and reasons for them; 

· the information they  have been given about the school and their  role, and 

· any additional experience they  have gained between being awarded qualified teacher status (QTS) and starting the induction period.
Transition Point 2

When the time comes to complete CEDP Transition Point 2 an NQT will  need to look at the targets set at the end of the  ITT programme (Transition Point 1).  Some of these may not be relevant any more for various reasons.  The statutory induction arrangements say that NQTs should be observed teaching within the first four weeks of the  induction period and thereafter at intervals of between six and eight weeks. This will provide valuable feedback on progress, and help them  to identify your achievements and development needs to assist with CEDP Point 2.  With the  induction/subject mentor they should discuss what they  feel they  should include in Transition Point 2 using the evidence they  have gathered from your first few weeks in post, for example,

· reports on  teaching  

· examples of  planning 

· records of objectives set during the ITT year 

· reflection of progress towards the standards for qualified teacher status

· course assignments or subject audits.

NQTs may wish to attach or copy materials to accompany your profile. They  can collect them in their structured folder, or make notes in their  profile to indicate where the evidence can be found.
Transition Point 3
At this stage NQTs will want to review their  progress  with the  induction tutor, take stock of how much they  have achieved.  When the time comes to complete CEDP Transition  Point 3 they need to look at their targets set at the start of  induction (Transition Point 2) and also the formal targets that have been set throughout your NQT year by the mentor.    They  will also need to reflect on the same types of evidence used for Transition Point 2 (see above).

The targets set for Point 3 and the discussion that takes place will be formally recorded in the  CEDP.  This will aid with the performance management process in the  second year of teaching and also their personal progress in the profession. 

For further help please use the online materials provided by the LA at  www.wiganschoolsonline.net.  Here you will find a whole section of advice and structured sessions to work you through the transition points.  All the materials are available to download.
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