The Venn diagrams

Why do we ask schools to complete these Venn diagrams?
Increasingly, School Improvement Partners are being encouraged to focus more on individual pupils rather than simply on cohort and group data. We should look to “turn numbers into children”. We already work this way in:
· challenging schools’ targets, where necessary, using FFT estimates for individual pupils;
· our discussions about the progress of children eligible for free school meals (fsm), or in the other discussions we have in relation to ‘narrowing the attainment gap’;
· our discussions about the NCER transition matrices;
· discussing the Pupil Progress Charts (‘stick people’) in RAISEonline.
The Venn diagrams give us a further chance to focus our discussions with Headteachers on the progress, and the needs, of individual pupils as they move towards the end of Key Stage 2.

It is important to encourage Headteachers to carefully ‘track’ pupils on this increasingly important ‘two levels progress’ journey, not just on their progress to reach a targeted level. Of course, many schools already do this very effectively.

The Venn diagram approach has proved a useful support for schools’ ‘pupil progress meetings’. For this reason, a number of Headteachers / schools have started to use the approach for each cohort.
Finally, it is important to the Local Authority for officers to have up to date information when meeting the National Strategy Senior School Improvement Adviser, and discussing:
“Mid-year / termly review: Evaluate the delivery and impact of school improvement programmes, including appropriate NS programmes (RAG 1.1)”
SIPs should remember that, whilst we offer a format (the Venn diagram), we do not insist on that particular format. If Headteachers offer the same information in their own format, we should welcome it. However, it is important that it is the same information, that allows the SIP and Headteacher to discuss whether individual children are on track to make two levels progress. In addition, we want to know whether or not those children are eligible for fsm.

What questions might we ask about the completed Venn diagrams?
(Some reference to this part of the SIP visit discussion should be included in the SIP report.) 
At a cohort level.

· What proportion of the cohort is on track to make two levels progress in each subject? 
· Is the cohort largely ‘on track’? If not, what can / needs to be done to support?
· Are there specific subjects where support or intervention might be required?

· How do the Venn diagram figures compare with the school’s targets for two levels progress in English and mathematics? 
· Are there clear reasons why the cohort might not be ‘on track’?

If there appears to be a significant shortfall, this should be specified in the SIP report, and the Service Manager / SIP Manager should be alerted.
For individual pupils (identified as not being ‘on track’).

· Have the pupil’s difficulties been identified / diagnosed? 
· What support does the pupil need?
· Is it likely / expected that, with targeted support, the pupil can get back on track to make two levels progress?

· What further checks will be made on pupils’ progress?

Converting reading and writing to English

The ‘two levels progress in English’ target is set from a Key Stage 1 baseline of levels in reading and writing. The first table (below) contains the information shared by DCSF in 2007 / 08 to support the setting of targets for two levels progress based on separate Key Stage 1 reading and writing results. 
DCSF asked schools to combine the reading and writing scores, using APS, to calculate an ‘approximate’ English level, and to then use this to calculate the level that would be required in English at the end of Key Stage 2 if two levels progress were to be made.

The Key Stage 1 levels available for that cohort (from 2005) were W, L1, L2C, L2B, L2A, L3 and L4.

(This is the appropriate place to remind ourselves that the DCSF notion of ‘two levels progress’ does not account for sub-levels. All children at L2 in KS1 need to attain L4 at KS2, and so on. Many schools understandably aim for at least two ‘full’ levels progress, taking account of sub-levels, to make their own judgements about what is satisfactory.)

Typically, schools continue to track children in reading and writing separately. As a result, it is not straightforward to say, at any point in Key Stage 2, exactly whether a pupil’s separate reading and writing scores indicate the pupil is on track for the required English level.
For that reason, the second table (below) offers a ‘ready reckoner’. The table is extrapolated from the DCSF advice, and might be used to calculate an ‘indicative’ (and therefore only roughly approximate) English level from schools’ own tracking of reading and writing. 

For example:
Peter attained L1 in writing at KS1, and L2B in reading. Using the DCSF conversion system (the first table), Peter was shown to be at L2C in English and therefore will need to reach L4 by the end of KS2 to make two levels progress.

At the end of the Autumn term 2009, in Year 5, Peter is shown on the school’s tracking system to have attained L3C in reading, but only L2A in writing. The second table shows his approximate English level to be L3C. He needs to make one full level progress (at least) in English, in less than two years. 

Table 1: Using the DCSF conversion information provided in 2007/08
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Table 2: Extending the conversion to indicate ‘approximate’ levels in English

	
	Reading
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