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Introduction

This booklet brings together several pieces of work that have been developed by colleagues in the School Effectiveness Branch.  These are as follows:

· The revised Wigan Curriculum Statement

· The location profiles from the LEA School Self Evaluation handbook

· A statement of Quality Education and associated indicators

The main catalyst for developing this booklet stems from the work undertaken during the week before Easter by a group of advisers and advisory teachers who were charged with looking at the role of the general adviser in the context of the DfEE Code of Practice: LEA-School Relationships. Under the Code’s banner of ‘challenge and support’ schools are charged with the active responsibility for their own standards. Our role is to foster in every school the skills and willingness to monitor their own performance, work out what needs to be done to raise standards and to encourage them to act effectively to do it.

Clearly, the LEA has an important role to monitor standards overall and to establish with each school and Governing Body appropriate targets for improvement.  However, a key message from headteachers is that we should broaden the criteria by which school performance is judged and thereby how schools are encouraged to develop. What better way to start than by encouraging schools to evaluate their own performance against some very strong Wigan statements and indicators?  Included in this booklet therefore are a number of proforma based on a series of qualitative statements that have been developed over the past 18 months.  

It is suggested that one of the main tasks that general advisers could engage in with their schools during the 2000/01 academic year is a dialogue and debate using these proforma.  Whilst we will undoubtedly be undertaking a target-setting visit and an annual end of year review (one half-day for each), the remaining four half-days available could be used to encourage schools to evaluate their own performance against Wigan’s statements and indicators, that is, providing for each of our schools a level of support and challenge to ensure that all schools have effective and rigorous approaches to self-review against the national standards agenda and Wigan’s curriculum principles and aims for educational provision.

The proforma have been designed for use by schools themselves, and/or in conjunction with their school adviser, in order to make commentary and judgements.  This in turn could lead to an agreed end of year statement by the headteacher and adviser that could be shared with the Governing Body.
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Section One

Proforma based on the Wigan Curriculum Statement

	In the first part of Session Two the values and principles used to inform curriculum planning and design, as set out in the revised Wigan Curriculum Statement, have been arranged to allow commentary to be undertaken in the spaces provided.

The second proforma in the section sets out Wigan’s principles for educational provision.  This proforma can be used to highlight particular strengths in the provision of the school as well as identifying areas for development.




The Wigan Principles
The values and principles that should inform curriculum planning and design are as follows:

	Education must raise people’s self esteem, open their minds and widen horizons


	

	People are entitled to an education which makes them aware of their potential and enables them to achieve at their highest possible level


	

	Education must respond to the needs of all individuals


	

	Education must look forward and prepare people for a constantly changing future


	

	Education must develop a shared understanding of local, national and international contexts


	

	Education must free the individual to enable the expression of human 

uniqueness


	


	Education must respect the rights of the individual and develop knowledge and understanding between individuals, ethnic and cultural groups


	

	Education should equip people with the desire and skills to participate in a democratic society


	

	Education must encourage awareness of the different but valued contributions that individuals make to society


	


Wigan Aims for Educational Provision






This grid could be used to comment on the provision in classes or subjects

	The school curriculum should aim to provide opportunities for all pupils to learn and to achieve. It should:
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	· develop pupils’ enjoyment of and commitment to learning and achieving


	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	· encourage and stimulate the best possible progress and highest attainment for all pupils


	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	· build on pupils’ strengths and interest and develop their confidence and their capacity to learn and work independently and collaboratively
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	· enable pupils to think creatively, critically and to solve problems


	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	· provide rich and varied contexts for learning


	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	· allow pupils to give a personal response to a range of experiences and ideas


	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	· enable pupils to respond positively to opportunities, challenges and responsibilities


	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	· enable pupils to appreciate the relevance of their achievements to life and society outside school


	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Section Two

Proforma based on the Location Profiles for Culture, Leadership and Management 

from the LEA handbook for School Self-Evaluation

	In this Section three Location Profiles from the LEA handbook for School Self-Evaluation are included.

The Profiles can help us assess the extent to which school aims are being met at a whole school level and at other levels within schools.  Together with school aims, they help contextualise performance indicators by suggesting features to look for.  These can be evaluated against the five levels of performance which are an integral part of each performance indicator.  The five stages are;

· localised

· engaged

· active

· effective

· creative

Space is provided to allow headteachers and general advisers to make their combined or independent judgements




Culture and views of change within improving schools

	Change
	localised
	engaged
	active
	effective
	creative

	The change process and links with other developments.
	Ideas are often separate and result in many developments taking place in isolation.
	A number of links are made which are functional and do not extend developments.
	Overlapping links exist and the implications of these links inform the whole development.
	Possible links between developments are identified and planned into whole school developments.
	Internal and external links are identified along with personnel best suited to promote developments.

	GA/HT judgement
	
	
	
	
	

	Clarity and purpose of change and developments.
	Ideas are not prioritised or sequenced and decisions are made on an ad hoc basis.
	Underlying principles are evident in highlighting some areas of common development.
	Principles are used to identify objectives for different developments and these are used to assist decision making.
	Principles and objectives are used to identify progress in each aspect of developments.
	Evaluations based on principles and set objectives are made on an ongoing basis.

	GA/HT judgement
	
	
	
	
	

	Implications and direction of developments.
	Implications of developments on other aspects of school life are not considered.
	Implications for other developments are considered post event.
	New approaches and their impact are considered and the implications of these changes are used to direct developments across the school.
	Perspectives from different developments are considered and used to provide a clear vision and direction for change.
	Ongoing reviews ensure that decision making and developments maintain the common vision and purpose.

	GA/HT judgement
	
	
	
	
	

	Change and its implications for whole school development
	Developments have clear outcomes but are not fully related to whole school developments.
	Developments are clear and work within school aims and purposes. 
	Developments are directed by school aims and purposes. Implications for whole school development are considered in final reviews of progress.
	Reviews use school aims and principles to monitor progress and identify implications for further whole school development.
	Developments are used to question and clarify whole school aims and purposes. 

	GA/HT judgement
	
	
	
	
	


Leadership in improving schools

	Areas
	Localised
	Engaged
	Active
	Effective
	Creative

	Policy, procedures, practice

and review
	Policies and procedures established in isolation with little consultation.
	Policies established and maintained through line management, but have limited effect on practice.
	Increased staff awareness and involvement in creating policy and putting it into practice.
	Policies, practice and procedures are working effectively and are subject to systematic review and evaluation.
	Policy and procedures allow self-review of systems and structures by all appropriate participants.

	GA/HT judgement
	
	
	
	
	

	Human

resources
	Staff have very limited and restricted opportunities to take initiative. Lack of guidance for staff.
	Staff involvement largely determined by prescribed roles from the leadership.
	Collaborative approaches between staff through formal and informal task groups.
	Collegiate approach successfully established with staff systematically sharing best practice.
	Staff, as individuals and as part of a team, realise their potential. 

	GA/HT judgement
	
	
	
	
	

	Teaching and attainment
	Minimal appreciation and engagement from leader with quality of teaching and levels of attainment.
	Leader recognises that teaching and the raising of attainment are central to the leadership role and functions.
	Leader’s priorities are driven by need to improve the quality of teaching and raise the levels of attainment.
	Leader ensures that the School’s priorities reflect the agenda for improving teaching and raising attainment.
	Leadership, at all levels, is driven by the pursuit of quality in teaching and the desire to raise attainment.

	GA/HT judgement
	
	
	
	
	

	Role
	Leadership’s actions have minimal match with the stated aims and priorities of the School.
	Leader acknowledges the central importance of setting aims and priorities.
	Leader’s actions are driven by agreed aims and priorities.
	Leadership ensures that the School’s priorities reflect agreed aims and priorities.
	Leader ensures actions provide firm basis for review and renewal of aims and priorities.

	GA/HT judgement
	
	
	
	
	

	Cultural


	Leadership has limited recognition and focus upon key purposes, values, attitudes and beliefs of the School. 
	Leader recognises the value and need to focus on key purposes, values, attitudes and beliefs of the School.
	Key purposes, values, attitudes and beliefs are agreed, clarified and established.
	Actions strongly endorse stated key purposes, values, attitudes and beliefs.
	Actions continually ensure the review and affirmation of the School’s stated key purposes, values, attitudes and beliefs.

	GA/HT judgement
	
	
	
	
	

	Co-ordination 

and 

planning
	Developments are isolated, located individually and fail to integrate with overall plan for improvement in the School.
	Leader recognises the value of making connections and links between projects and developments.
	Leader makes and implements links and connections.
	School has a systematic approach to developing links and connections between projects and developments.
	Conditions and culture flourish in the School for links to be made which contribute to School improvement. 

	GA/HT judgement
	
	
	
	
	


 Management in improving schools

	Areas
	Localised
	Engaged
	Active
	Effective
	Creative

	Communication
	Teachers briefed individually on how/what they should focus on.


	Cross-communication and positive sharing are encouraged between those active in a development. 
	Developments are integrated with main thrusts of school work. 


	Regular communication regarding developments takes place. 


	Formal and informal communication systems network at all levels in the school. 

	GA/HT judgement
	
	
	
	
	

	Staff involvement in planning


	Experimentation with developments occur in isolation in classrooms.
	All staff are encouraged to become involved in developments.
	All staff are able to integrate developments with a clear plan.
	All staff review success criteria and changes are made to developments.
	Staff perspectives are shared and used to redirect developments.

	GA/HT judgement
	
	
	
	
	

	Use of resources and Training
	Resource development and acquisition are managed at an individual level.

Planning is at a classroom level and no resources of finance or time are allocated.
	A structured plan of developments is produced by those involved and shared goals are set at teacher / departmental level. Development plans are structured to highlight actions, resources and personnel involved. 
	Resource needs are identified for the year at teacher, department and school level.

Staff are re-allocated and given responsibilities to support developments.
	Development planning highlights resource implications and opportunities for shared procurement and use.

Staff are supported when needs are identified during the development.


	Development planning is evaluated in relation to resource and procedural implications.

Training needs are established prior to developments taking place.

	GA/HT judgement
	
	
	
	
	

	Recording
	Individuals records are kept.
	Monitoring and record-keeping uses are reviewed. 
	Aspects of the development are monitored and recorded.
	Records are used to inform school development planning.
	Monitoring and record-keeping are a natural part of planning. 

	GA/HT judgement
	
	
	
	
	

	Use of data
	No overall school criteria are available to measure progress.
	Some outcomes are identified and used to evaluate progress at the end of the development.
	Qualitative and quantitative outcomes are identified but little attention is paid to these in evaluation.
	Comparative information is identified in relation to success criteria and evaluated at the end of the development.
	Comparative information, both local and national, is used to monitor progress and to inform developments.

	GA/HT judgement
	
	
	
	
	

	External evaluation
	Some external views are considered on an ad hoc basis.
	Ideas from other schools are sought to provide comparisons with existing practice.
	External views of individuals and others institutions are sort before a new direction is taken.
	External agencies sought to support school review and assessment process.


	External agencies regularly  involved  to fully support, review and evaluation.

	GA/HT judgement
	
	
	
	
	

	Reviewing
	Informal reviews are undertaken.
	Reviews take place but do not lead to further development.
	Formal reviews are planned towards the end of the year.
	Formal reviews take place at regular intervals during the development. 
	Reviews are regularly planned to determine directions during the development.

	GA/HT judgement
	
	
	
	
	


Section Three
Proforma based on A Statement of Quality Education with Key Indicators

	Advisers at their annual conference produce a statement of quality education with associated indicators.  In Section Three the indicators have been organised into a series of proforma for schools and general advisers to use.




Continual improvement within the learning organisation

There is a school improvement plan which:

	· prioritises areas for improvement which will ensure maximum gains in the quality of education


	

	· sets challenging targets for improvement which are realistic, measurable and appropriately resourced
	

	· is implemented on the basis of whole school involvement and endorsement


	

	· is capable of responding to and absorbing new initiatives/ideas


	

	· is seen as a working, live document.


	


There is a monitoring and evaluation strategy which:

	· is agreed, understood and implemented throughout the school as appropriate

	

	· is manageable in terms of human and material resources

	

	· contains an agreed code of practice, in particular for the observation of teaching

	

	· contains a range of strategies that can be matched to the desired outcomes

	

	· follows an identified cycle of events matched to the overall requirements of the S.I.P

	

	· provides appropriate evidence of achievement in relation to the S.I.P

	

	· identifies the next steps for improvement

	


There is an approach to continual improvement which:

	· values and recognises the strengths of all members of the school community


	

	· shares good practice consistently and coherently within a climate of mutual trust


	


	· is willing to take risks and accept ‘failure’ as part of a learning process


	

	· accepts and is open to the need for change
	

	· has capacity to bring external ideas into the school
	


There is a genuine commitment to putting people first which:

	· is based on strong internal support systems throughout the school


	

	· recognises the achievements of all members of the school community


	

	· celebrates success and encourages learning in all its forms


	


Principled and Purposeful Leadership

	Clear principles and pedagogy are reflected in written documentation and given life within and beyond classrooms.


	

	Equality of opportunity is assured for pupils and for staff.


	

	Enjoyment of learning is central to the school’s culture and evident in the responses made by pupils.


	

	High expectations are made of all pupils, underpinned by clear pathways as to how success is to be achieved in response to structured opportunities.
	

	There is clear objective-based and effective planning at whole school, department, and classroom level.


	

	Excellent role modelling is provided by the headteacher / curriculum and pastoral leaders within the broad school context and by teachers within classrooms.
	

	Role models are accessible to others within the school and are given opportunities to share their expertise in wider contexts in order to disseminate good practice.
	


Principled and Purposeful Leadership (continued)
	A positive culture is created, shared and maintained which empowers people and gives them confidence.


	

	Decision-making is transparent at all levels.


	

	Inclusivity is promoted through team structures that enable individuals to present their views.


	

	The school’s vision enables present and future needs to be coherently addressed.


	

	There is a commitment to continuous, sustained improvement and a drive to achieve and maintain the highest standards in all aspects of school life.
	


A climate and ethos which promotes a positive culture and values people

	Success is celebrated through positive re-enforcement, recognition of effort and results.
	

	The learning environment is welcoming, well maintained and orderly. It celebrates success and promotes learning through reflecting the purposes and achievements of the pupils and staff within the school.
	

	People are valued first and foremost. There is a structured induction programme to meet the needs of new pupils and staff.
	

	A continuing professional development programme is established, implemented and evaluated to meet the needs of individual staff.
	

	Appropriate systems and structures are in place, which recognise and promote the contributions of all staff.
	

	A variety of systems/structures are established, which recognise and promote the contributions of all through management styles, which espouse collegiality.
	

	Pupils’ views are sought and respected in structured ways such as through Pupil Councils.
	


	A climate of respect is established in which people are welcomed and positive relationships are valued.


	

	There is systematic review of the cultural aspects of school life.
	


Effective strategic and operational management, at all levels which promotes the aims of the school

	School aims are in place, which inform all aspects of school life.


	

	School Improvement Plan reflects aims, is coherent and costed.
	

	Review cycles are timetabled, with explicit objectives, role designation and reporting arrangements.
	

	Monitoring activities permeate all aspects of school life.
	

	Evaluation emerges from monitoring and informs future planning.
	

	Challenging targets for future improvement are based on secure analysis and reflection and are known and used by all members of the learning community.
	

	All members of staff have clear job descriptions with line management responsibilities defined.
	


	Governors are well informed, committed to the school and carry out their roles effectively.
	

	Systems are sufficiently flexible to cope with and manage change.
	

	Resources are managed and deployed in accordance with school priorities.
	

	Curriculum plans are coherent in long, medium and short term, ensuring breadth, balance, continuity and progression.
	

	Clear lines of communication and processes for consultation are established and used.
	


Educational provision which encourages commitment to learning and stimulates the best possible progress and highest achievement for all pupils

 Curriculum

	The curriculum is broad and balanced – taking account of National Curriculum requirements, the Agreed Syllabus for Religious Education and LEA Curriculum Guidance
	

	Extra-curricular opportunities are provided to enable pupils to develop physically, academically, socially and culturally.
	

	Pupils’ experiences of school are planned, monitored and evaluated. Their experiences within and beyond the classroom support the development of their self-esteem and personal growth.
	

	Individual needs of pupils of all ability levels are recognised and met.
	


Teaching

	There is a whole school commitment to high quality teaching and learning
	

	Teaching fosters the development of pupils’ skills, knowledge, and understanding.
	


Teaching (cont.)
	Teachers have a repertoire of teaching styles and methodologies from which they select the most appropriate for particular contexts.
	

	An appropriate range of resources is available to support effective teaching and learning.
	

	Assessment at summative and formative levels is effective.  Targets are established for pupils and their progress is carefully tracked. Achievements are positively reinforced.
	

	Assessment is used as to inform future planning at individual, group and cohort level.
	


Attitudes

	Teachers are enthusiasts who convey high expectations and love of learning to their pupils.


	

	Teachers are motivated by a commitment to the raising of achievement


	


 Attitudes (cont.)
	Teachers are willing to share, develop, trial and evaluate methods, styles and resources.


	

	Pupils enjoy school, take pride in their achievements and reflect the school’s aims in their work and behaviour. They respond positively to the wide range of curricular and extra-curricular opportunities provided by the school.
	


Outcomes

	Attainment trends over time and by different groups of pupils are monitored. The school is able to use its own data to explain internal trends.
	

	The outcomes the school achieves are monitored and evaluated within local and national contexts, using benchmarking procedures and assessing value-added measures.
	

	The personal development of pupils is evidenced in their co-operative and caring behaviour within and beyond the school.
	

	The learning environment is developed and respected by all. Displays celebrate pupils’ work. There is tidiness and order. Vandalism does not occur within the school.
	


Vision and goals which are shared, agreed and understood by the school community
	The school has a documented strategy for the communication of its vision and goals in order to promote consultation.
	

	The school has established clear aims and goals, which are understood and agreed by the whole school community.
	

	The school operates a systematic review of current initiatives to ensure these reflect its agreed Mission Statement.
	

	The school’s aims and goals are reviewed annually to ensure they reflect the needs of the school’s community operating within a local and national context.
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