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(   The obvious links to the School Self-Evaluation document and CD have been identified. A Teaching, Learning and Assessment Policy which includes information about the above aspects will provide both answers to some of the questions, and the evidence to support those answers.

	INTRODUCTION

This document has been written to support schools in the review and development of their teaching and learning policy.  In light of an increasing body of evidence, the document recognises that promoting children’s learning is the principal aim of schools and that assessment lies at the heart of this process. 

Assessment is the means by which the progress of pupils is monitored and should be used as a tool to inform curriculum planning.  Effective teaching and learning can only take place in a climate of continuous formative assessment.  

We are therefore promoting the inclusion of formative assessment as an integral part of any teaching and learning policy.


	Assessment for Learning: Using assessment to raise achievement in mathematics; QCA 2003 

The curriculum in successful primary schools; Ofsted 2002


SECTION 1 – EFFECTIVE TEACHING AND LEARNING

	The policy should include a statement of what constitutes effective teaching and successful learning, and what they look like in the classroom.  This should act as a guide to the teaching methods favoured by the school.  The statement should describe both actual practice and  what the teachers aspire to.  The following list outlines some of the key characteristics of effective teaching and learning, from the Foundation Stage to Key Stage 4 and beyond.

Effective teaching:

· helps children to recognise and value their achievements and successes;

· builds on what learners already know;

· builds secure foundations for subsequent learning;

· makes learning vivid and real;

· makes learning an enjoyable and challenging experience;

· develops the full range of learning skills across the curriculum;

· actively involves children in their learning.

Effective teaching and learning takes place in an environment in which:

· relationships provide a confident and positive atmosphere;

· a culture of self-evaluation prevails;

· there is room for reflection;

· learning is valued;

· there is mutual respect between all members of the school learning community

· no-one is afraid of making mistakes;
· lessons are well paced; teachers vary pace to match the task and children’s needs.
Good teachers therefore:

· actively promote independent learning;

· encourage children to be responsible for their own learning;

· ensure learning objectives address the needs of all children;

· ensure the behaviour of all children allows learning to take place;

· equip children with the ability to transfer knowledge and skills;

· have the flexibility to embrace unexpected responses without losing sight of the intended learning outcome;

· are not afraid to go beyond the objective, to better respond to children’s learning;

· make explicit reference to the learning that is taking place;

· recognise that children learn in different ways;
· set learning in a meaningful context and exploit links between subjects;

· use skilful questioning;

· have high expectations.




SECTION 2 – PLANNING

	A policy should contain a statement which describes the school’s approaches to planning. It might well include the following elements, and examples could be attached as appendices to the policy.

A Curriculum Statement describes the content and character of the school’s curriculum and how it reflects the aims, values and principles of the school.  It will also reflect the way in which the school has embraced any provision for enrichment such as ‘Healthy Schools’, Eco Schools etc. 

As the curriculum moves towards a mature stage of development the following might be seen as important.

· Whilst the curriculum is planned and organised in separate subjects, teachers make best use of links between subjects.

· Effective links enable children to apply the knowledge and skills learnt in one subject to others.

· There is a greater coherence to learning by the bringing together of complementary aspects of subjects in a thematic approach.

· Where a thematic approach is used the number of subjects is no more than three or four, and the links between them are strong (A ‘theme’ bears little resemblance to the broad ranging ‘topics’ common in the past).

Curriculum Mapping  is the process of bringing together long-term plans for each area of learning or subject into a cohesive curriculum map which becomes the long-term plan for the whole curriculum.  Whilst this usually excludes English and mathematics, which generally continue to be planned separately, opportunities for links between English and mathematics and the other subjects should be exploited. 

Long-term planning is the process of deciding which aspects of a subject, or which units of work, will be taught in each year group, taking full account of all statutory requirements and guidance.  It ensures that knowledge, skills and concepts are developed systematically from year to year.

Medium-term and short-term planning. Medium-term plans set out the work to be covered in one term or half-term.  Short-term plans cover the work to be done within a week.  These should be seen as complementary, the approach to one influencing the approach to the other, in order to put long-term plans into practice. 

Approaches may include:

· medium-term planning in simple outline but with short-term plans written in detail;

· medium-term planning written in detail but with short-term plans in simple outline.

Whichever of the two approaches are taken, the time spent planning must be a good investment.  Teachers thus feel well prepared and their planning gives them the confidence to teach effectively.
	The Curriculum in Successful Primary Schools; Ofsted 2002



SECTION 3 – SHARING LEARNING INTENTIONS AND SUCCESS CRITERIA

	Any policy should make reference to those aspects of teaching and learning, and assessment, that are seen to be essential.

The sharing of learning intentions is a crucial element in the process of teaching and learning.  By sharing the intention, we empower the children to take ownership of their learning.  We must ensure:

· the learning intentions of the lesson are clear, and in words children understand;

· children understand the purpose of their learning (‘The Big Picture’);

· task instructions are clearly separated from the learning intention;

· there are clear success criteria, which are informed by discussion between the children and their teacher;

· the learning intentions and success criteria are visually displayed and referred to at points throughout 

Learning intentions often begin with:

To know 


(knowledge: factual information) 

To be able to 

(skills: using knowledge, using resources) 

To understand
(concepts: understanding reasons, causes & effects, how

                                    things work). 

To be aware of 
(attitude: empathy, awareness of the environment etc.) 

The purpose of the success criteria is to enable teachers and children to be absolutely sure about how to judge whether or not the learning intentions have been met.  Success criteria are often phrased:

· ‘What I am looking for is…’

· ‘How will I know you have…’

· ‘What will I see…’

· ‘I will know you have been successful if…’

Both learning intentions and success criteria need to be worded in child friendly terms.  An example of learning intentions and success criteria: 

Learning intention
to know the role played by different parts of the digestive

                                    system;

Success Criteria
what I am looking for is whether you can explain the 

                                    journey of food from entry to exit using the names for 

                                    each body part;

Big Picture

this will help you understand how your body works.
	Assessment for Learning

Wigan Council 2002 (including Gillingham Partnership Reports) 


SECTION 4 – EFFECTIVE QUESTIONING 

	Skilful and well-planned questions are crucial to effective teaching, learning and assessment.  Questions focus children’s thinking on the key points. Teachers can model good questioning to help and encourage children to ask their own questions, to further their learning or clarify their learning. Effective questions can help to move children from the concrete and factual towards the analytical and evaluative.

Questions can help children to:

· consolidate their learning;

· explore ideas further;

· make connections;

· create new understandings;

· make links to the big picture;

· reflect on their learning;

· think.

There are two main types of questions:

· closed questions: these imply that the teacher has a predetermined ‘correct’ answer in mind, and are a useful means of making on the spot assessments;

· open questions: allow for a range of answers and make progressive cognitive demands on pupils.  They can encourage children to think beyond the literal.

It is important that we support children in responding to questions:

· allowing ‘Wait-time’ (around five seconds) after each question ensures children have time to think through their response;

· giving children the opportunity to discuss their ideas briefly with another child can help them to rehearse their responses, and to feel more confident and prepared.
	


Some ‘Dos’ and ‘Don’ts’

	Dos: - Effective questions are those that:
	Don’ts: - Errors we all make at times

	· start with a narrow focus and broaden out; recall first, then encourage fresh thinking (or)

· start with a broad focus and narrow down to detail

· signal that participation is valued

· stimulate and sustain continuing interest in a topic

· help children externalise and ‘rehearse’ their knowledge by putting it into words
	· asking a question, and answering it yourself before the children have a chance to think

· asking too many questions, or asking them too quickly

· asking questions of only the keenest or brightest children

· continually asking the same type of questions

· asking in a way that intimidates

· failing to deal with an answer sensitively


SECTION 5 – ASSESSMENT

	Assessment can take many forms and can be used for different purposes.  The following characteristics are generic to all assessment that promotes learning: 

· it is embedded in a view of teaching and learning, and is seen as an essential part of this;

· it involves sharing learning intentions with pupils;

· it aims to help pupils to know and recognise the standards they are aiming for;

· it involves pupils in self-assessment;

· it provides feedback which leads to pupils recognising their next steps and how to take them;

· it is underpinned by confidence that every pupil can improve;

· it involves both teachers and pupils reviewing and reflecting on assessment data.

We acknowledge that there are two main types of assessment which fulfil important yet different roles.  

Formative assessment – assessment for learning - is an active and ongoing process in the classroom between the teacher and the child.  The following areas are all part of formative assessment: 

· clarifying learning intentions – at the planning stage;

· sharing learning intentions with pupils when teaching;

· involving children in self-evaluation against the learning intentions;

· focusing oral and written feedback around the learning intentions of the lesson;

· organising target setting so that children’s achievement is based on prior attainment as well as aiming for the next level up;

· using appropriate questioning during the lesson;

· raising children’s self-esteem through the use of positive language and through the celebration of achievement.
One of the key elements in formative assessment is the written or oral feedback which teachers give the children about their work.

Summative Assessment - assessment of learning - is the means by which the progress of children is monitored.  This includes end of unit tests and teacher assessments, optional tasks and tests as well as statutory baseline and end of key stage tests.
	


SECTION 6 – FEEDBACK TO CHILDREN

	Marking and feedback should be a constructive process that focuses on:

· what children have done well;

· what they need to improve;

· how they can improve it.

Feedback, whether oral or written, should:

· follow the whole school policy;

· be manageable for teachers;

· relate to the learning intentions which are shared with the pupils;

· involve all adults working in the classroom;

· give increasing opportunities for pupils to reflect on their work and learning needs;

· give recognition and appropriate praise for achievement;

· give clear strategies for improvement;

· involve children in the process through opportunities to assess themselves and their peers;

· inform future planning and individual target setting;

· use agreed marking code/s.
A study by Ruth Butler (1998) analysed pupils’ work which had been marked by each of the following strategies:

· comments and actions for improvement

· grades only

· praise only

· no feedback at all

The quality of work of those given only comments and actions for improvement improved substantially from lesson to lesson.  Those given praise only, or grades only, did no better than the pupils who were given no feedback at all.

Research has also shown that pupils who are given only spoken or written comments on how to improve their work make greater learning gains than those given marks or grades only, and those given a combination of marks and comments.
	Detailed guidance on oral and written feedback might be contained in a separate document.


SECTION 7 – TARGET SETTING

	In addition to end of key stage targets required of all schools, targets should be  set as part of the ongoing school improvement cycle. These non-statutory targets would usually include:

· numerical targets for each cohort, set and reviewed at least annually using available data;

· curriculum targets for groups and individual children, to support progress, based on prior attainment and with an element of challenge;

· targets for individuals and groups of children in the Foundation Stage, identified by tracking progress through the Stepping Stones;

· short-term ‘incidental’ targets set as part of the marking/feedback dialogue.
This section of the policy should contain a clear statement or information about the school’s target setting procedures or make reference to a separate target setting document.


	Fischer Family Trust 

eg Focus Education 


SECTION 8 – TRACKING

	Schools should have a system in place that enables teachers to track pupil progress.  Any system should:

· track pupils’ progress towards expected or targeted attainment;

· identify pupils who are falling below their expected attainment, in order to modify their learning and enable them to get back on track;

· identify pupils who are exceeding their expected attainment, in order to adjust the curriculum or revise their targets;

· be clearly understood and manageable by the people using it.

Tracking systems may be referred to in detail in this policy or in a separate document.


	‘Tracking Pupils’ Progress’; Wigan Council Education Department 2003


SECTION 9 – MONITORING TEACHING AND LEARNING 

	As part of a whole school approach to monitoring and evaluation, teaching and learning should be monitored regularly, in different ways.  The focus for monitoring should be derived from identified school priorities. Monitoring may draw on the following:

· direct observation of teaching;

· scrutiny of pupil work;

· scrutiny of planning;

· teachers’ self-evaluation;

· interviews with staff;

· interviews with pupils;

· analysis of assessment results;

· analysis of evidence from IEPs/IBPs;

· scrutiny of end of year reports.

A key aim of this monitoring is to learn from good practice, understand when improvements need to be made and know the next steps to move forward.   Evidence from monitoring feeds into:

· school self-evaluation / S4 form;

· school improvement plans / school development plans;

· subject action plans;

· staff development planning;

· performance management;

· reports to the Governing Body.

Monitoring of teaching and learning should be based on clear and challenging criteria, in order that the process is transparent, and that it leads to improvement. 

The following criteria, detailed by Ofsted in their Handbook for inspecting nursery and primary schools, might well be used.
	


Judgements about teaching and learning
	Very good (2)

Difficult ideas or

skills taught in an

inspiring and

highly effective

way indicate

excellent

teaching (1).
	All pupils are engrossed in their work and make considerably better progress than might be expected. Achievement is very high. Teaching is stimulating, enthusiastic and consistently challenging, stemming from expert knowledge of the curriculum, how to teach it and how pupils learn. There are excellent relationships in the classroom. Teaching methods are well selected and time is used very productively for whole-class, independent and collaborative work. Activities and demands are matched sensitively to pupils’ needs. Well-directed teaching assistants reinforce and support learning very effectively.

	Good (3)
	Most pupils make good progress and achieve well. Teaching methods are imaginative and lead to a high level of interest from most pupils. Individual needs are well catered for, and teaching assistants make a significant contribution. Adults relate well to pupils and expect them to work hard. The level of challenge is realistic and pupils are productive. Staff understand the next steps pupils need to take in their learning and they provide a wide range of activities. In the Foundation Stage, child-initiated experiences and direct teaching are balanced well. Staff help children to feel secure, gain confidence and communicate with others. Adults are skilled in helping children to extend their play, develop their ideas, persevere and extend talk and thinking.

	Satisfactory (4)
	Most pupils’ learning and progress are at least satisfactory. Teaching is accurate; teachers have a secure understanding of the curriculum and the teaching of key skills. They seek to make work interesting and varied and they involve pupils productively. Pupils understand what they are expected to do, and tasks have sufficient challenge to keep them working well independently or co-operatively. Relationships are constructive and there is sensitivity to the needs of individuals and groups. Teaching assistants are adequately managed and are effective. Children enjoy participating in suitable activities. A well ordered atmosphere is maintained and pupils have some scope to make their own choices and use their own ideas.

	Teaching and/or learning cannot be satisfactory if any of the following characteristics are evident

	Unsatisfactory (5)
	A significant proportion of pupils make limited progress and underachieve. Teaching is dull and fails to capture pupils’ interest and enthusiasm. Activities are mundane and, because of limited tuning to individuals’ needs, some pupils find it hard to cope. Greater effort is exerted on managing behaviour than learning. Teaching assistants provide an extra pair of hands, but are not used effectively to support learning. Staff have an incomplete understanding of areas or subjects, resulting in patchy coverage. Their sights are too low and they accept pupils’ efforts too readily. This slows progress in learning key skills. In the case of the youngest children, there is insufficient opportunity for play, or it is repetitive, lacks purpose and does not sustain their interest because staff do not contribute to its development.

	Poor (6)

Poor behaviour due to weak teaching with no worthwhile learning outcome indicates very poor (7) teaching.
	Many pupils underachieve and make little or no progress. Teaching lacks challenge and little or no account is taken of what pupils already know. Groups of pupils cannot cope and misbehave. Many pupils are unwilling to work without supervision and group work is unproductive. Inaccuracies show insecurity in subjects or areas of learning or in understanding how pupils learn. Teaching assistants are poorly managed, they lack knowledge and skills, and contribute little. In the Foundation Stage, children’s play is left too much to their own devices. Staff do not keep track of children’s movements and their learning.


SECTION 10 – OTHER AREAS FOR CONSIDERATION

	Homework

Thinking skills

Teaching styles

Preferred learning styles

Display

Brain Gym

Multiple Intelligence Theory

Parental Involvement

Links to Foundation Stage

Presentation
CPD
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