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The effectiveness of partnerships in promoting learning and wellbeing
Briefing for section 5 inspectors
	This briefing provides information about schools’ partnerships. It also provides guidance for inspectors, to support their evaluation of the effectiveness of partnerships. It should be read in conjunction with The evaluation schedule for schools.
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Reference no: 090203
Background
1. A great deal of schools’ work is carried out through partnership with other organisations. This is likely to increase because the government’s White Paper, Your child, your schools, our future: building a 21st century schools system, which was published in June 2009, clearly sets out an agenda for extending schools’ partnership activity. 

2. Schools are involved in many different and often complex partnership arrangements. This is why the ‘partnership’ judgement in The evaluation schedule for schools focuses on the impact of a school’s partnership activities in promoting the learning and well-being of its own pupils and those pupils from any partner for whom it takes responsibility. This would include pupils from another school, accessing a particular course. The partnership judgement does not extend to the contribution schools might make to the learning and well-being of all pupils in its local or wider community.   
Inspection guidance
3. Inspectors are asked to evaluate how well partnership activities provide value for money. This should not entail an investigation of the precise costs of partnership activity. However, the school may be investing a great deal of staff time and other resources in partnership activity and if this investment is not helping to improve outcomes for pupils inspectors should question its value. Inspectors should also consider whether the school could make similar improvements to outcomes without the time and effort spent on a particular partnership activity. What positive difference is made through the partnership activity?
4. Many schools will invest a high level of staff time and effort in the early stages of partnership work in developing and planning future activities. Inspectors should take a view about whether such plans are sufficiently focused on improving outcomes. 
5. Most partnership activity is likely to bring benefits for the pupils but schools and inspectors should be wary of spurious partnership arrangements which have no discernable impact on improving outcomes, or on improving the quality of provision and leadership and management.
6. Some partnership activity will have a direct and positive impact on pupils’ outcomes. Examples of this might be: improvements in pupils’ cultural and social development through a partnership with a school in a less well developed country; improvements in the attendance and behaviour of potentially vulnerable pupils, resulting from a behaviour partnership with other schools and the education welfare service; improvements in the attendance and progress of traveller children through effective distance learning; and, family support provided in partnership with the traveller education service. 
7. Other partnership activity may help to improve outcomes indirectly by developing aspects of provision and leadership and management, which then improve outcomes. Examples might be: a cluster of schools working together to improve the quality of middle management through shared professional development arrangements; extending the curriculum choices through a diploma consortium; working with a number of external agencies to improve the quality, care and support for potentially vulnerable pupils. 
8. Inspectors should ask schools to provide evidence of the impact of their partnerships on outcomes, provision and leadership and management, if not already indicated in the self-evaluation form. This initial evidence can then be corroborated through lesson observations and discussions with pupils. It is helpful to ask the school to arrange discussion between pupils who have benefited from partnership activity and inspectors. 
9. Much of the evidence needed to make a judgement about the impact of partnerships can be gathered as part of the evidence for other judgements about the school. Inspectors’ evaluation of the curriculum is likely to reveal a range of partnership activity as is the inspection of care, guidance and support. The annex to this guidance sets out a range of examples (which are far from exhaustive), to illustrate how evidence can be used to inform other judgements as well as those for partnership activity. 

10. Where pupils regularly attend another institution for some of their provision, inspectors should ensure that effective procedures for safeguarding are in place. Where they are not, inspectors will need to consider the implications for their judgement about the effectiveness of the school’s safeguarding arrangements. If pupils are taught in other institutions, the school should know how well those pupils are achieving. 
11. There is no need to visit off-site locations, although if there is significant partnership activity which is pertinent to other inspection trails, inspectors may wish to have a telephone discussion or brief meeting with representatives of key partners. This should be used in exceptional circumstances only, as the impact of partnership activity on pupils’ outcomes should be gleaned from the school’s own evaluation and evidence available in the school.
Further information
12. There is a wealth of information available about different types of school partnerships. Annex 2 provides further, possible sources of information. 
Annex 1: Examples of evidence which contributes to other judgements as well as those for the effectiveness of partnership activity

	Sources and types of evidence which contribute to the effectiveness of  partnership activity in promoting learning and well-being 
	Other judgements to which the evidence may be relevant

	Improvements in attainment, progress, attendance, behaviour for groups and individuals taught offsite on courses provided through the 14-19 diploma consortium. 

Evidence: attendance and progress records of pupils taught offsite made available by the school; discussion with pupils and, separately, staff, about safeguarding in offsite provision; fixed term exclusions data; school disciplinary records; written comments in pupils’ and parents’ questionnaires
	· Quality of learning and progress

· Monitoring and self-evaluation in leadership and management 

· Attendance

· The extent to which pupils feel safe

· Safeguarding

· Quality of the curriculum

	Consistent and high quality use of assessment to support learning as a result of an ongoing partnership, in which the  school plays a major role, between a cluster of schools and the local authority focusing on professional development. 

Evidence: focused lesson observation, scrutiny of pupils work and teacher records 
	· Quality of learning and progress

· Use of assessment to support learning

· Quality of teaching

· Leadership and management: driving improvement

	Case studies of potentially vulnerable pupils whose achievement and well-being have improved as result of interventions by key partners.

Evidence: scrutiny of pupils’ records with key staff including input from external partners; discussion with potentially vulnerable pupils; observation of lessons including potentially vulnerable pupils to assess the impact of provision on, for example, learning and behaviour
	· Care, guidance and support

· Equality of opportunity

· Quality of learning and progress

· Behaviour

· Quality of teaching

	Improved attendance and progress of pupils who participate in a family learning programme, set up through the school’s extended service provision, which supports parents and children from a disadvantaged section of the local community to develop literacy skills.

Evidence: discussion with pupils and parents; scrutiny of the school’s monitoring records
	· Quality of learning and progress

· Care, guidance and support

· Engagement with parents

· Equality of opportunity 

· Community Cohesion

	Improved test results in mathematics as a result of regular teaching by a secondary mathematics specialist and further support for primary teachers form the mathematic specialist school.

Evidence: test results; scrutiny of pupils’ work; discussion with teaching staff
	· Attainment

· Quality of learning and progress

· Quality of teaching

· Quality of the curriculum

	Cluster arrangements enhance the curriculum by enabling specialist teaching for physical education and French to take place during class teachers’ PPA time. Pupils enjoy the different activities.

Evidence: lesson observation; discussion with pupils
	· Quality of learning and progress

· Quality of the curriculum

	An independent – state school partnership enables pupils to develop leadership and teamwork skills through group projects focusing on issues in the local community.

Evidence: discussions with pupils; lesson observations
	· Economic well-being

· Social development


Annex 2: sources of information on different types of partnerships
The future development of partnerships and their role in developing the 21st century schools are set out in the schools white paper: Your child, your schools, our future: building a 21st century schools system which can be found at: http://www.dcsf.gov.uk/21stcenturyschoolssystem/
Information on 14-19 reforms, including diplomas and the need for partnership working to support the 14-19 reforms can be found at: http://www.dcsf.gov.uk/14-19/ and on ‘teachernet’ at http://www.teachernet.gov.uk/teachingandlearning/14to19/
Many schools now open up their facilities outside normal school hours for pupils, their families and the local community. More than half of all schools in the country offer some ‘extended services’ for the pupils, families and communities they serve. By 2010, the Government wants that to be all schools. Further information and links are available at the DCSF Extended Schools web pages at: http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00786-2008&
From September 2007 all secondary schools, including special schools, pupil referral units, academies, and city technology colleges (CTCs), are expected to work in partnership to improve behaviour and tackle persistent absence. Further details can be found at ‘teachernet’ at: http://www.teachernet.gov.uk/wholeschool/behaviour/collaboration/
Information on international partnerships is available at: http://www.teachernet.gov.uk/wholeschool/internationalpartnerships/
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