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Sustainable development 
Briefing for section 5 inspectors
	This guidance should be read in conjunction with The evaluation schedule for schools. It is intended to help inspectors take account of the contribution that schools are making to a sustainable future by:

· highlighting aspects of the evaluation schedule to show how school inspection takes account of sustainability

· determining the impact of schools’ efforts on improving aspects of pupils’ well-being and in preparing them for their future. 
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Background: What is meant by sustainable development

1. ‘Sustainable development’ means that as a society we have to live within the means of our natural resources, respect our environment, act on climate change, and work collectively towards an improved quality of life for our communities. This means that sustainable development does not just include actions such as switching off unnecessary lights and buying locally grown fruit and vegetables. In schools it includes consideration of pupils’ well-being, which is an important aspect of a sustainable society. Sustainable development is about improving people’s lives whilst living ethically and within environmental limits. Inspection and sustainable development are both improvement processes, working towards the same end goal – improving lives. 

2. In March 2005 the government launched its sustainable development strategy called Securing the Future, which responded to increasing concerns over climate change, unsustainable consumption, loss of natural resources and quality of life in communities. This strategy set out five principles which form the basis of sustainability: living within environmental limits; ensuring a strong, healthy, and just society; achieving a sustainable economy; promoting good governance; and using sound science responsibly. 

3. The government would like every school to be a sustainable school by 2020. The National Framework for Sustainable Schools has been established by the government to help schools understand what they need to do to achieve this aim. The annex to this paper provides further information and useful links to relevant websites.
4. To support the sustainable development initiative, all government departments, including Ofsted, made a commitment to produce a Sustainable Development Action Plan, based on this strategy. Ofsted’s sustainable development action plan makes a clear commitment to ensure that the values and principles of sustainable development are embedded throughout the organisational culture and practice. 
Guidance
5. The following sections are intended to provide inspectors with guidance before, during and after the inspection.

Before the inspection
6. The evaluation schedule for schools includes important references to sustainable development. These references prompt inspectors – through the inspection process, and schools – through their own self-evaluation processes, to consider the approach that is being taken to sustainable development and to determine the impact on outcomes for learners. 

7. The previous inspection report and self-evaluation form (SEF) should be seen as the starting points for hypotheses about possible strengths and weaknesses of the school’s sustainable development work. Inspectors would want to look for any supporting statements about the school’s evaluation of this aspect. The school may, for example, demonstrate links to the DCSF’s s3+ sustainable schools self-evaluation tool (see annex). 
8. Careful analysis of the SEF will enable the lead inspector to identify, where relevant in the context of other school issues, inspection trails that will determine the school’s commitment to, and impact of, its sustainable development initiatives. 

9. Schools are asked explicitly to consider their approach to sustainable development in the sections of the SEF that deal with:

· the school’s context
· the contribution which pupils make to the school and wider community
· the pupils’ economic well-being
· value for money, and 
· outcomes for pupils in the sixth form. 
10. Schools may also expand upon their work to support sustainable development in other sections, notably:

· the extent to which pupils adopt healthy lifestyles

· the quality of teaching

· the content and contribution of the school’s curriculum

· leadership and management

· the governing body

· the school’s engagement with parents and carers

· the engagement with partnerships.

11. A particularly useful starting point will be to consider the school’s context and its location in relation to the pupils who attend. For example, look for information about how pupils travel to and from the school. Consider whether the school has produced a travel plan that encourages sustainable travel. Look for evidence of any impact arising from the school’s actions, such as providing secure covered bicycle stores; encouraging pupils to complete cycling proficiency training and  on reducing the reliance made of private transport. 

12. Look for evidence that the school is working closely in partnerships and with parents and carers to promote sustainable development. For instance, by encouraging a greater awareness of the importance of sourcing good quality food locally, by demonstrating evidence, such as lower ‘food miles’ and an uptake in the numbers of pupils eating a healthy diet.
13. Many schools make creative use of the National Curriculum to promote cross-curricular learning. It already includes specific references to sustainable development and is a compulsory part of citizenship, design and technology, geography and science and, in most schools, will be integrated across the whole curriculum. 

14. The new secondary curriculum has a much sharper focus on sustainable development. ‘Global dimension and sustainable development’ is one of the cross-curricular themes identified by the Qualifications and Curriculum Development Agency within the new curriculum. Schools may well present evidence of how they promote the skills needed for sustainable development through their curriculum. These could include team work, flexibility, analysis of evidence, critical thinking, making informed choices and participating in decisions, all of which will empower pupils to voice their opinions and make a difference. Evaluation of the school’s promotion of these skills, perhaps through evidence presented about the role of the school’s pupil council or by pupils’ engagement with charities, will provide an indication of impact.

15. Information presented in the SEF about how well the school’s leadership promotes and evaluates the impact of its sustainable development initiatives will exemplify the progress being made. For example, the increasingly sophisticated use of information and communication technology may be demonstrated by evidence that shows a reduction in the use of paper-based communications.
During the inspection
16. The inspection process provides a significant opportunity to influence behaviours and attitudes and promote sustainable development. Throughout the inspection inspectors will need to evaluate, as part of the school’s overall effectiveness and efficiency, its engagement with and the impact of its sustainability strategy. As part of the team’s inspection activities inspectors, where relevant, will discuss the school’s contribution to developing a sustainable future with the senior leaders, governors, staff, pupils and parents and carers. There may be opportunities for inspectors to gather first hand evidence of impact by observing learners engaged in activities that are contributing to developing their knowledge and understanding of how to lead a sustainable life. 

17. Evidence about the school’s approach to sustainable development is considered by inspectors when evaluating relevant aspects of the school’s provision and outcomes for pupils. For example, when judging the quality of the curriculum, inspectors will take into account the school’s efforts to support sustainable development. This could include, for example, teaching pupils how to grow vegetables, look after animals and how to cook nutritional meals. When seeking evidence of the school’s efforts to promote the well-being outcomes, such as pupils’ contribution to the wider community, there may be some examples which will demonstrate pupils’ engagement with sustainable development projects. Such examples as, raising funds to improve water supplies or to start agricultural projects in developing countries will be relevant.

After the inspection
18. The effectiveness of the school’s promotion of sustainability is not reported separately. Instead, the report may refer to the school’s work and the impact of its efforts where the lead inspector considers the text will have the greatest effect. Where the practice is judged to be a strength or seen to be a weakness this will be reported in the overall effectiveness section and, where relevant, may be identified as a specific recommendation.

Useful links

DCSF

http://www.teachernet.gov.uk/sustainableschools/about/news_detail.cfm?id=630&levelselected=0
HM Government

Securing the Future – delivering UK sustainable development strategy

http://www.defra.gov.uk/sustainable/government/publications/uk-strategy/documents/SecFut_complete.pdf
Qualifications and Curriculum Development Agency

Global dimension and sustainable development

http://curriculum.qca.org.uk/key-stages-3-and-4/cross-curriculum-dimensions/globaldimension/index.aspx 

Annex

The Government would like every school to be a sustainable school by 2020. The National Framework for Sustainable Schools has been established by the Government to help schools understand what they need to do to achieve this aim. The National Framework comprises three interlocking parts: a commitment to care; an integrated approach; and a selection of ‘doorways’ or sustainability themes.

The DCSF gives information about the ‘doorways’ (sustainability themes), of which there are eight. These are discrete ‘entry points’ or places where schools can establish or develop their sustainability practices. Each of the doorways draws its inspiration from a range of Government policies concerning sustainable development and quality of life. There are opportunities and recommendations for schools in relation to each of the doorways relating to: food and drink; energy and water; travel and traffic; purchasing and waste; buildings and grounds; inclusion and participation; local well-being; global dimension.
To support local authorities in their self-evaluation and planning, the DCSF has developed two publications: s3+ sustainable schools self-evaluation for local authorities who support sustainable schools and Delivering sustainable communities through sustainable schools: Guidance for local authority officers. 

S3+ sustainable school self-evaluation for local authorities

This self-evaluation tool has been developed to enable local authorities to assess where, on both a strategic and an operational level, they currently provide support for sustainable schools. It can assist them in identifying gaps in support provision and to develop actions to address these as part of an ongoing evaluation process.

Delivering sustainable communities through sustainable schools: Guidance for local authority officers

The guidance document gives details of how sustainable schools can contribute to local targets and be supported through existing service delivery across all departments within local authorities. Alongside the s3+ sustainable schools self-evaluation tool for local authorities that support sustainable schools, it can be used by any local authorities officer to identify support routes and improve the support the authority provides to its schools in becoming sustainable schools by 2020.

Further information is available at:

http://www.teachernet.gov.uk/sustainableschools/about/news_detail.cfm?id=630&levelselected=0
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