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The purpose of the self-evaluation grid is to support headteachers and subject leaders in identifying key priorities for development across the school.

· Key area 1: Leadership and Management

· Key area 2: Achievement and Standards 

· Key area 3: Learning and Teaching –  quality of provision 

· Key area 4: Deployment of resources to meet the needs of all pupils 

· Key area 5: Professional Development into practice
INADEQUATE/FOCUSING

The school recognises that it is at the beginning of the process. The subject leader, working with the SMT and other appropriate staff, identifies what is happening already but recognises that much remains to be done.

SATISFACTORY

At the developing stage, the school has started to address some aspects of the key area, but there is a need for further development to secure and consolidate practice and process in identified aspects.

GOOD

At this stage, there still remain some issues to be addressed in terms of whole-school consistency and cohesion, but many things are now in place and are becoming embedded. There has been significant development of the quality of provision and a real impact on standards.

OUTSTANDING

At this stage, the identified aspects of the subject are embedded fully in whole-school approaches and practice. There is a whole-school consistency and cohesive practice and the impact on progress and standards is evident.

KEY AREA 1 – LEADERSHIP AND MANAGEMENT
	Area
	Inadequate

/focusing
	Satisfactory
	Good
	Outstanding
	Additional Contextual Comments

	Strategic Planning
	There is no clear action plan for implementing the Numeracy Strategy.
	There is a written action plan that addresses identified priorities and appropriate resources.
	The Numeracy action plan identifies priorities for development over one, two or three years.  All staff are aware of the plan and their role in its implementation.
	There is a clear and published action plan for raising standards in Numeracy that is shared with all staff and governors and is regularly reviewed and evaluated.
	

	Monitoring and Evaluating the development of maths
	A start has been made towards monitoring and evaluating a range of aspects.
	There is a clear plan for monitoring and evaluating maths in order to identify key priorities for improving standards of learning and teaching.
	The outcomes of the monitoring and evaluation of aspects are used to inform future school improvement planning.
	Monitoring and evaluating is embedded within the school improvement plan and is effective in celebrating success and identifying areas for further development.
	

	Classroom Observations
	The head is rarely involved in classroom observations. They are unplanned and only comment on the structure of the lesson.
	The headteacher makes regular joint observations with the subject leader, link adviser or consultant to develop observation skills and to moderate judgements.
	The head and subject leader make regular classroom observations which provide a balanced overview of the whole lesson and identify strengths and areas for development.
	The head and subject leader are involved in planned observations including planning and scrutiny of work. They provide a balanced overview of strengths, areas for development and action to be taken.
	

	Quality of Feedback
	Oral feedback may be given, but this is often unstructured. No targets for development are set.
	Oral or written feedback is provided which identifies key strengths and areas for development.
	Written feedback is provided in a structured way that gives a balanced overview of the lesson. It identifies strengths and sets targets for development.
	Written feedback provides a lesson overview, identifies strengths, sets targets and success criteria and identifies how these targets will be met and reviewed.
	

	Role of Numeracy Subject Leader
	The subject leader is unclear about their role and how to carry it out.  They are unable to support other staff.
	The subject leader understands their role and they work well with other staff. The head supports the role and ensures some time is provided to carry it out. 
	The subject leader has a strong commitment to the role and is able to support and develop other staff.  Regular time is provided to complete their role.
	The subject leader supports all staff and LSAs. They model good practice for others, provide professional development and are given regular time and resources to complete their role.
	

	The school’s use of the Numeracy consultant

( if applicable)
	Visits are poorly planned with no pre-agreed purpose or follow up actions. The consultant identifies the focus for each visit and for the school’s development.
	Visits are pre-planned with the head or subject leader. Post visit points for action are not always implemented.  The school relies heavily on the input of the Numeracy consultant.
	Visits are pre-planned and provide support for improving practice.  A written post-visit action plan is drawn up and implemented. The school is able to set its own agenda for future support.
	Visits are well planned in advance, focus on identified needs, support and challenge areas for development and help the school to become self-reliant in the future.
	


KEY AREA 2 – ACHIEVEMENT AND STANDARDS
	Area
	Inadequate/

focusing
	Satisfactory
	Good
	Outstanding
	Additional Contextual Comments

	Knowing about standards
	There is access to relevant data on standards e.g. Baseline assessment, optional and end of key stage SATs, ongoing teacher assessments, Wigan block tests and book monitoring. However, little use is made of this data.
	A start has been made to use this data to make an informed judgement on standards across the school, noting patterns in children’s achievement.
	The school analyses its own data to track pupil performance and target additional support. Analysis of data is used across the school to inform target setting and monitor progress in a comprehensive and systematic manner.
	There is a close co-operation between the headteacher, staff and governors in using data to raise standards in maths The school is confident to select data for analysis and identify priorities for development.  Analysis is a regular part of management activities.
	

	Curricular Targets
	There is no whole school approach to the setting of curricular targets to track children’s progress and raise attainment in maths.
	Teachers are supported in tracking children’s progress by setting whole class, group and sometimes-individual curricular targets, based on a clear identification of learning needs.
Children are aware of their curricular targets.
Progress towards achieving targets is regularly reviewed.
Teachers have sufficient  

subject knowledge to plan the next steps towards the curricular target in children’s learning.
	Teachers effectively track children’s progress by setting targets, based on identification of learning needs following classroom observations, data analysis, pupil discussions and work scrutiny.

Children are supported to understand the steps towards the target through feedback, both oral and written.
Targets for each year group are monitored to evaluate progress and attainment.
Teachers have good subject knowledge to plan the next steps towards the target in children’s learning.
	There is an effective, coherent and manageable whole school system in place for agreeing and revising targets. Targets are shared with parents/carers.
Children are able to articulate their success against the curricular targets.
Targets are monitored and evaluated regularly to inform next steps and judge impact on standards.
Teachers use detailed subject knowledge to move children’s learning towards and beyond the target.
Teachers and children use evidence to evaluate progress together and define next steps.

	


KEY AREA 3 – LEARNING AND TEACHING - QUALITY OF PROVISION
	Area
	Inadequate/focusing
	Satisfactory
	Good
	Outstanding
	Additional Contextual Comments

	Teachers Subject Knowledge
	In many lessons the quality of teaching is affected by the teacher’s insecure subject knowledge. Some training has taken place.
	Most teachers have sound subject knowledge.  Training is available for teachers to improve their subject knowledge. Actions to be taken are identified and incorporated into the numeracy action plan.
	All teachers have good subject knowledge and use it effectively in their teaching. Training is provided to meet teacher needs and address areas of the numeracy action plan.
	All teachers have very good subject knowledge.  This leads to imaginative and highly effective Numeracy lessons. Teachers attend relevant training to address areas of numeracy action plan.
	

	Learning Environment
	Staff promote positive attitudes to children and to learning.
Display emphasises and supports learning.
	There is an expectation on the part of the staff that all children will take an active part in learning. A ‘can do’ culture is promoted.
The layout of the classroom promotes an inclusive, interactive teaching approach enhanced by the use of interactive displays.

	A range of approaches is used to ensure all children take part in learning. There is a culture of collaborative learning.
The layout of the classroom promotes an inclusive, interactive teaching. Display reflects the learning process as well as the content and product of children’s learning.
	There is an expectation on the part of staff and children that learning is important and enjoyable and that everyone can improve. Expectations of learning are high.
The layout of the classroom promotes an inclusive, interactive teaching. Display reflects the learning process as well as the content and product of children’s learning.
	

	Lesson planning and resources
	Lesson plans have unclear learning objectives. Plans are over reliant on commercial schemes.
There is limited use of resources to support the range of learning styles and abilities.
	Most plans have clearly focused learning objectives but are not always shared with the children.
Teachers make selective use of commercial schemes and resources. There is some evidence that resources are used to support the range of learning styles and abilities.
	Most plans have clearly focused learning objectives, which are explicitly shared with the children.
Resources are selected which support the learning objectives and match the expected levels of achievement of children and the range of learning styles.
	All plans are clear and succinct, with tightly focused objectives for learning outcomes, which are explicitly shared with the children. 

An effective balance of commercial and teacher resources is used to meet objectives and support the range of learning styles and abilities.
	

	The oral/mental session
	The teacher’s knowledge and understanding often prevents effective work. Opportunities to question, develop and explore concepts are lost. The session is often too long and lacks interactivity.
	Most sessions use time appropriately and give opportunities for pupils to explore strategies. They enhance pupils’ thinking rather than just testing them and on the whole include interactive activities.
	Most sessions consolidate prior work and move pupils on. Interaction encourages pupils to explain answers and methods, and correct vocabulary. There are high levels of engagement by most pupils.
	All staff use a skilful mix of open and closed questions and interactive activities to engage all pupils all of the time. Responses are used to assess knowledge and understanding.
	

	The main activity
	There is limited interaction and pupils often sit for too long in a passive way.  There may be limited teaching.  Activities do not help pupils to meet lesson objectives.
	Most teachers are confident to try different approaches and work with specific groups.  Interaction engages more pupils in discussions. Activities are usually matched to pupils’ ability.
	Most teachers use high-level interaction that involves many pupils.  Mid-session reviews keep the pace high.  Activities enable all pupils to tackle the same objectives at different levels.
	All teachers use high quality interaction that challenges pupils and is used to assess and probe understanding. Activities are carefully matched to ability. Time targets are set.
	

	The plenary session
	Plenaries are often too long or short. Teachers are unclear about what the plenary should cover and the session becomes a ‘show and tell’ activity.
	Most teachers understand how to use the plenary effectively and provide suitable time.
	Most plenaries are given appropriate time, focus on lessons objectives and reinforce the pupils’ learning.
	All plenaries use time well to focus on objectives, assess and reinforce learning. They involve pupils in discussion about their work.
	

	Day- to- Day Assessment

· Questioning

· Observing

· Discussing

· Analysing work

· Checking children’s understanding
	Teachers make use of particular strategies for day-to-day assessment e.g. observation and work scrutiny, but there is a need to develop their repertoire to incorporate a range of strategies e.g. higher level questioning.
	Some assessment strategies are planned for and used, particularly in the plenary session.

There is a move towards involving children in AfL e.g.  reviewing samples of work to begin to identify success criteria and set targets for improvement, or discussing progress towards achieving the lesson objective

Information gained from day-to-day assessment is noted during or at the end of the lesson.
	A range of assessment strategies are planned for and used effectively
Children are involved in AfL through the full range of strategies.
Information gained from day-to-day assessment is used to inform planning.
	Teachers are confident in using all strategies and they are planned for and used effectively.

Children are involved in AfL through the full range of strategies.
Information gained from day-to-day assessment is used to inform planning and teaching within a learning activity or lesson, for the next lesson and next phase of learning.
	

	Using ICT to support numeracy
	Little or no use is made of ICT to support teaching and learning in Numeracy.
	Some teachers make use of ICT, particularly ITP’s to enhance and support teaching and learning in numeracy. Professional development needs of teachers in the use of ICT have been identified.
	All teachers plan the use of ICT to enhance and support learning and teaching.
	All teachers make imaginative use of ICT and the internet to support their numeracy teaching.  ICT is written into whole school numeracy planning and is integrated in teacher’s planning.
	

	Using calculators
	Most teachers are unsure about how to use calculators to support numeracy work.
	Most teachers have begun to make some appropriate use of calculators in lessons, as teaching and calculating tools.
	All teachers use calculators appropriately within lessons, as teaching and calculating tools.
	All teachers are able to plan and use calculators as teaching and calculating tools, to support a range of numeracy work.
	


KEY AREA 4 – DEPLOYMENT OF RESOURCES TO MEET THE NEEDS OF ALL PUPILS
	Area
	Inadequate/focusing
	Satisfactory
	Good
	Outstanding
	Additional Contextual Comments

	Organisation of pupils in a 2/3 form entry school
	There is no clear rationale for organising pupils for Numeracy. There is no evaluation of the effectiveness of different organisational strategies.
	There is a policy for organising pupils for numeracy and the allocation of teachers / adults to these groups.
	There is a written policy for organising classes and teachers /adults for numeracy.  The school evaluates the effectiveness of its decisions.
	Data from class/classes / sets is analysed and used to determine future organisational strategies.
	

	Using Learning Support Assistants (LSAs)
	Some LSAs have had training to support numeracy lessons. 

In oral sessions they are used mainly to manage behaviour.

	Most LSAs have been trained to support numeracy lessons. 

They are briefed about their role in the main activity and use models and images to

support targeted children.
	All LSAs are competent and briefed on how to support numeracy lessons.
They support pupils with models and images during oral / mental work as well as the main activity.
Support systems and communication are in place between teachers and LSAs reviewing children’s progress in a lesson.
	All LSAs are competent and are involved in planning lessons.
They have clearly determined roles in each part of the lesson, e.g. supporting SEN pupils or making informal assessments.
Support systems and communication are in place between teachers and LSAs for planning and reviewing children’s progress.
	

	Springboard and Booster Classes
	No NNS intervention programmes are currently being implemented.
The quality of teaching in booster classes is affected by the lack of high quality staff. There is minimal impact on standards.
	Intervention programmes take place so that some targeted pupils can attend. 

Effective teaching helps to raise standards for these pupils.
	Intervention programmes target key groups and use high quality teaching and resources. There is a significant impact on standards for these pupils.  


	The school uses a range of strategies and resources to raise standards for pupils in booster classes.  It targets groups and / or individuals and tracks and monitors their performance.
	

	Wave 3 Materials
	Teachers are not familiar with the materials which can be used to: diagnose/track/address pupil’s misconceptions.
	Some teachers /LSAs are using the materials to support individuals/groups of children.
	All teachers /LSAs are using the materials to support individuals/groups of children.
	There is a whole school approach to the use and monitoring of the impact of materials to support individuals/groups of children. The materials form part of the provision map for SEN.
	


KEY AREA 5 – PROFESSIONAL DEVELOPMENT INTO PRACTICE
	Area
	Inadequate/focusing
	Satisfactory
	Good
	Outstanding
	Additional Contextual Comments

	Audit of staff skills
	There has been no structured audit of staff expertise and skills.
	An audit has taken place, which identified areas for development for the school as a whole.
	Regular audits take place to identify individual and whole school training targets.
	The head has a clear overview of staff expertise and skills that include support staff.
	

	CPD needs
	Some staff have attended school based and LEA Numeracy training.
Staff are encouraged to attend relevant training.
	Training has taken place to meet identified whole school needs.

Information about courses is circulated and staff are encouraged to be selective about the type of professional development they should attend and relate this to the maths action plan.
	A CPD policy is in place and 

a range of training strategies and providers is used to meet identified individual and school needs.

Most staff are committed to the policy and understand how it will impact on their own professional development.

	There is a planned CPD programme that supports school, LEA and national priorities and meets the needs of all staff.
All staff are committed to the policy and understand how it will impact on their own professional development.

	

	Impact of CPD
	The impact of CPD is evaluated through informal feedback.
	When appropriate the impact of professional development is evaluated through visits to classrooms and informal feedback.
	The impact of CPD is evaluated and all staff are involved in a review and evaluation of the CPD and support they have received.

	Evaluation of CPD and corresponding support shows a positive impact on learning and teaching.
	

	Observing good practice e.g. LMT, AST, subject leader
	No teachers/LSAs have observed good practice
	Some teachers/LSAs have observed good practice for their age group.  There is not always time for effective follow-up
	Most teachers/LSAs have been able to visit good practice. The subject leader or headteacher follow up the visit to measure impact.
	All teachers/LSAs have visited a teacher with good practice and some more than once. Visits are followed up and the impact on learning and teaching is monitored.
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